3.3 Provide additional descriptive information which may be needed by the 
Project Staff in interpreting the results and preparing the report of 
the field test. 



Director, WRISE Project Local School Participant 



(Date) (Name of college/university) 



(Date) 
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LOCAL SCHOOL COMPONENT QUESTIONNAIRE: 
CURRICULAR ARRANGEMENTS 



xf Date: 
Your Name: : • 



'■ Month Day Year 

Title and Brief Description of Your Position; e.g.. Science Teacher, Counselor. 



Direotions: This questionnaire is designed to measure the usabvuvty, efjeotweness, 
value, and quality of the WRISE materials that you have used ^n your ^ 
knouledge-gaining and/or educational improvement actvvzttes. It ^s ^n 
five parts: 

Filmstrip: "Curricular Patterns in Secondary Schools" 

Audiocassette: "Experiences of a Middle School, a Junior 
High School, and Two Senior High Schools with Curricular 
Patterns" 

Textbook, Chapter 4: "Curricular Arrangements" 
Learning Guide, Chapter 4: "Curricular Arrangements" 
Complete Set: "Curricular Arrangements" 



The questionnaire is to be completed by staff members who used any of the above ^ 
materials to gain an understanding of concepts and practices or to adapt and use tnem 
in an improvement activity. Please respond to each part of the questvonnavre tnat 
deals with material you have used and to Part V. Do not respond to matertal you have 
not used. 

Questionnaire constructed by Professor Herbert J. KLiuHmeler. Director, Wisconsin Program for the Renewal and 
Improvement of Secondary Education, with review by John Uaresh of the WUconain Project and local school staff 
participating la the field test. 

^ 1980— The Reyieuts of the University of Wisconsin System for the Wisconsin Research and Dcveloptrcnt Center 
for Individualized Schooling. 

Copyright is claimed oaly during the period of developnic?nt , te«t, and evaluation, unless authorization is received 
froB the National Institute of Kducatlon to claim copyright on the final raiterlals. For the current copyright 
•tatus, contact either the copyright proprietor or the National Institute of Education. 

^ Center Contract NO. OB-NIE-n-78-Oll^ 

ERJC Wisconsin Research and Development Center for Individualized Schooling 
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Local Staff Component Questionnaire Regarding: Curricular Arrangements 

Directions: Enter a J in the appropriate column to indicate 
your reactions from very high to very lew. 



Enter your responses regarding the FILMSTRIP^ "Curricula^* 

Patterns in Secondary Schools'' 

Fl. Usability in terms of a reasonable amount of 
preparation required of you prior to using it. 


Very High 


SI 

1-1 


Average ^ 


Low 


Very Low 












r^. m r ecti veness tor contriDuting to your under— 

standing of the concepts and practices presented. 












F3. Value or importance of the concepts and practices 
portrayed. 












F4. Quality in terms of the visuals, sound, and rate 
of presenting concepts and practices. 












F5. Quality in terms of gaining and holding attention. 












F6. Appropriateness in terms of length. 












F7. Your general reaction to the filmstrip. 













F8. Should this filmstrip be used next year to acquaint 
new teachers, students, parents, or other persons! 
with the concepts and practices presented. I 



Yes ^Uhdecided No 

F9 • Comments : \ 

\ 

1 



II. Enter your responses regarding the AUDIOCASSETTE ^ "Experiences 
of a Middle School^ a Junior High School, and Tu)o Senior High 

Schools with Curricular Pat te Jims" 



Al. Usability in terms of a reasonable amount of prepa- 
ration required of you ptjior to using it. 












A2. Effectiveness for contributing to your understanding 
of the concepts and practices presented. 












A3. Value or importance of the concepts and practices 
presented. 












A4. Quality in terms of its sound and rate of 
presentation. 












A5. Quality in terms of gaining and holding attention. 












A6. Appropriateness in terms of length of each segment. 












A7. Your general reaction to the audiocassette. 













A8. Should this audiocassette be used next year to 
acquaint new teachers or other persons with the 
concepts and practices presented. 

Yes Undecided _No 



A9« Comments: 
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Local Staff Component Questionnaire Regarding: Curricular 
Arrangements 

I„ Fnrrr ~=r""«''« rPt^Ardine TEXTBOOK. CHAPTER 4, "Cuvviaular 


Vfery High 


•a 


to 
«d 
u 


Low 


Very Low 


Tl, Usability in terms of a reasonable amount of prepa- 
«>'3«-'irkn T-oniii t*t>H hv vou Drlor to uslnc it. 












T2. Effectiveness for contributing to your understanding 
nf rho rnncents and oractices presented. 

Lite a**** ^fcfc^^w^^-— ^ 












- T3. Value in terras of presenting current and important 
information. 












T4. Quality in terms of the number and kind of concepts 
an H T^fiiprippQ nr^sented* 












T5. Effectiveness of the questions at the end of each 

section in terms of aiding you to analyze and evaluate 
the concepts and practices presented. 












TO. Appropriateness in terms of length. 












T7 Your general reaction to the chapter. 













T8, Should this textbook chapter be used next yej 
acquaint new teachers or other persons with 
concepts and practices presented. 

Yes Undecided No 



T9. Comments: 



IV. Enter your responses regarding Learning Guide, Cha pter 4^ 
^ ''C^j:rncular Arrangements" 

Tne Learning Guide chapter is intended for use by individ- 
ualSy pairs, and/or small groups to aid them in vncreasvng 
their understanding of the conaepts, prin(ripleSy and prac-- 
tioes included in the textbook chapter, the films trip, and 
the audiocassette through use and study of the materials 
with a^ maximum amount of independence and flexibility. 



LI. Usability in terms of a reasonable amount of prepara- 
tion required of you prior to using it. 












L2. Usability in terms of the amount of time required for 

interaction between the improvement leader and the staff. 












13. Clarity of the suggestions and directions. 












L4. Usability in terms of being able to complete the 

selected or assigned questions and activities in a 
reasonable amount of time. 












L5. Effectiveness in terms of facilitating understanding 
and application of the concepts and practices. 
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Arrangements 

L6. Availability of the filmstrip, audiocassette, and 
projection equipments 


Very High 


••H 


Average 


1 

'S 


Very Low | 












L7. Your general reaction. to the Guide chapter. 













L8. For each chapter section, check the percentage of the questions and 
activities that were completed: 



I. Filmstrip. 75% or more, 50-74%, 25-49%, 1-24%, ^0% 

II. Audiocassette. 75% or more, 50-74%, 25-49%, ^1-24%, ^0% 

ill. Book Chapter. ^75% or more, 50-74%, 25-49%, ^1-24%, ^0% 

IV. Application Activities. 75% or more, ^50-74%, 25-49%, 

^1-24%, ^0% 

L9. Should this Guide chapter be used by new faculty members and other 
interested persons? 

Yes Undecided No 

LIO. Comments: 



"Curriaular Arrangements" 
CI. Usability. 


Very High 


High 


Average 


J 


Very Low 












C2. Effectiveness in aiding you learn the concepts 
and illustrative practices. 












C3. Quality, recognizing it is the field test edition. 












C4. Value of the concepts and illustrative practices presented. 












C5. Desirable interrelation of content of the textbook 
chapter, the filirstrip, and the audiocassette. 












C6. Desirable relationship of the Learning Guide with the 
other materials. 
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; STAFF QUESTIONNAIRE: 

INSTRUCTIONAL MATERIALS OF THE WISCONSIN PROGRAM 
FOR THE RENEWAL AND IMPROVEMENT OF 
SECONDARY EDUCATION 



Your Name: \ . Date: 



Month Day Year 



Title and Brief Description of Your Position; e.g.. Science Teacher, Counselor. 



Directions: This questionnaire is designed to measure the usability^ effectiveness^ 
value^ and quality of the WRISE materials that you have used in your 
knowledge-^gaining and/or educational improvement activities. It is 
in five parts: 

Films trips 

Audiocaseettes 

Textbook Chapters 

\ 

Learning Guide Chapters 

li 

Complete Sets of Materials 



The questionnaire is to be completed by staff members who used any of the 
above materials to gain an understanding of concepts and practices or to 
adapt and use them in an improvement activity. Please respond to each part 
of the questionnaire that deals with material you have used and to Fart V. 
Do not respond to material you have not used. 
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Direotiona: Enter a J in the appropriate column to indicate 



I. 



Fnt-pr your responses re^ardlilJt the FILMSTRlFS: 

Fl. Usability in terms of a reasonable amount of 

preparation required of vou prior to usinj; them. 


Very High 


CO 

PC 


0) 
CO 

u 

0) 


o 
-a 


Very Low 












F2. Effectiveness for contributing to your under- 
standing of the concepts and practices presented. 












F3. Value or importance of the concepts and 
practices portrayed. 












r ^ • QuaXiCy in cerms oi tne visudXBf suunuy «u&u 
rate of presenting concepts and practices. 












F5. Quality in terms of gaining and holding attention. 












F6. Appropriateness in terms of length. 












F7. Your general reaction to the films trips. 













F8. 



acquaint new teachers, students, parents, or other 
persons with the concepts and practices presented. 

Yes Undecided .No 



F9. Comments: 



jll. Enter your responses regarding the AUDIOCASSETTES : 
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Al. Usability In terms of a reasonable amount of 
preparation required of vou prior to using them^ 












A2. Effectiveness for contributing to your understand- 
ing of the concepts and practices presented. 












A3. Value or Importance of the concepts and 
practices presented. 












A4. Quality in terms of its sound and rate of 
presentation. 












A5. Quality in terms of gaining and holding attention. 












A6. Appropriateness in terms of length of each segment. 












A7. Your general reaction to the audiocassettes. 













to acquaint! new teachers or other persons with 
the conceptls and practices presented. 

Undecided No 



Yes! 

A9 • Comments : 
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III. 





High 




Q) 
00 
CO 




Low 


c^fo,. y«..r r^apona^s T&ttAritnsL TEXTBOOK CHAPTERS: 


> 


•a 

!£ 


u 






Tl. Usability in terms of a reasonable amount of 

preparation required by you prior to usxn^ v»ciu. 












T2, Effectiveness for contributing to your u*iderstand- 
InR of the concepts and practices presentee. 












T3. Value in terms of presenting current and 
Important Information. 












T4, Quality In terms of the number and kind of 
concepts and practices presented. 












T5. Effectiveness of the questions at the end of 

earh flection in terms of aidlne you to analyze 
and evaluate the concepts and practices presented. 












T6. Appropriateness in terms of length. 












T7. Your general reaction to the textbook chapters. 













T8. 



year to acquaint new teachers or other persons 
with the concepts and practices presented. 

Yes Undecided No 



T9 . Comments : 



IV. Enter your responses regarding the LEARNING GUIDE CHAPTERS : 

The Learning Guide chcxpters are intended for use by 
individuals, pairs ^ and/ or small groups to aid them in 
increasing their understanding ^of the concepts, prin^ 
ciples, and practices included in the textbook chapters, 
the filmetripe, and the audiocaa&ettes through use and 
study of the materials with a maximum amount of 
independence and flexibility • 



Ll. Usability in terms of a reasonable amount of 

preparation required of you prior to using them. 












L2. Usability in terms of the amount of time required for 
Interaction between the improvement leader and 
the staff. 












L3. Clarity of the suggestions and directions. 












L4. Usability in terms of being able to complete the 
selected or assigned questions and activities in 
a reasonable amount of time. 












L5. Effectiveness in tenud of facilitating understanding 
and application of the concepts and practices. 
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L6, Availability of the filttfetrips, audiocassettes , and 
pro lection equipment. 


Very High 


High 


Average 


Low 


Very Low 












Your general reaction to-the Guide chapters. 













I. 
II. 
III. 

IV. 



questions and activities that were completed: 

Filmstrip. 75% or more, 50-7AZ, 25-49%, ^1-245:, 

Audiocassette . 75% or more, 50-74%, 25-49%, 1-24%, 

Book Chapter. ^75% 01/ more, 50-74%, ^25-49%, ^1-24%, 

Application 75% or more, 50-74%, 25-49%, ^1-24%, 



_0% 
_0% 
_0% 
0% 



Activities. 



L9. Should relevant Guide chapters be used by new faculty members and other 
Interested persons? 

Yes Undecided No 



LIO. Comments: 



Enter your responses reearaxnK tne i^uinruaj^a ogj^l? wj: rjr%aoii-ti^x^*^- 

• 


Very High 


High 


Average 


Low 


Very Low | 


CI, Usability 












C2. Effectiveness in aiding you learn the 
concepts and illustrative practices. 












C3. Quality, recognizing if is the field test edition. 












C4, Value of the concepts and illustrative practices 
presented. 












C5. Desirable interrelation of content of the textbook 
chapters, the filmstrips. and the audiocassettes. 












C6. Desirable relationship of the Learning Guide Chapters 
with the other materials. 













C7 . Comments : 
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SECOND SEMESTER 1980-81 LOCAL SCHOOL LEADER'S REPORT OF THE FIELD TEST OF 
THE WISCONSIN PROGRAM FOR THE RENEWAL AND IMPROVEMENT 
OF SECONDARY EDUCATION 

Name: School: 

Date : 



This report is in two parts. Part I cal]s for information regarding 
the nature of your improvement activities. Part II deals with the appli- 
cability and effectiveness of the 6-step improvement process and the/ 
strategies described in each chapter of the Educational Improvement 
Leader's Manual. (The same improvement process and strategies appear in 
each chapter of the Manual . ) 

Please complete each part and return it not later than May 15, 1981, 
You may wish to duplicate this form and have one or more staff members 
complete it if they took initiative for a particular activity. Or you may 
wish to have a committee or individual staff members provide information, 
particularly for Part I. 
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Part I 



Directions: Check / each component toward which your knowledge-gaining, 

planning, and/or inqprovement activities were directed and enter 
the percentage of your total school staff participating. 

Educational Programming (Part I) : Arranging a total program 
of courses and other activities for each student for the year 
or semester 

Educational Programming (Part II) : Arranging an instructional 
program for each student within each course 

Curricular Arrangements 



Experiential Learning and Career Education 



Student Decision Making 

Evaluation of Student Learning and Educational Programs 



Administrative Arrangements for Shared Decision Making 
Organization for Instruction 



Teacher- Advising 

Directions: Check / each chapter of the textbook. The Renewal and Improvement 
of Secondary Education; Concepts and Practices , that was used and 
enter the percentage of your total school faculty that used it. 

Chapter 1; "A Conceptual Design for Self-Renewing Secondary. 
Education" 

Chapter 2: "Educational Programming for the Individual 
Student (I)" 

Chapter 3: "Educational Programming for the Individual 
Student (II)" 

Chapter 4: "Curricular Arrangements" 



ERIC 



_% 1.1. 

_% 1.2. 

_J'o 1.3. 

_% 1.4. 

__% 1.5. 

>»% 1.6. 

1.7. 

_% 1.8. 

7. 1.9. 



% 2.1. 

% 2.2. 

% 2.3. 

/• ^ • 4 • 
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% 


2.5. 


Chapter 5: 


/• 


2.6. 


Chapter 6: 


% 


2.7. 


Chapter 7: 
Programs" 


% 


2.8. 


Chapter 8: 


V 
/• 


2.9. 


Chapter 9: 


% 


2.10. 


Chapter 10: 



Check / each chapter of the Learning Guide for the Wiscons in Program for 
the Renewal and Improvement of Secondary Education; School Staff Members 
that was used and enter the percentage of your total school faculty that 
used it. 

% 3.1. Chapter 1: "A Conceptual Design for Self-Renewing 
Secoridary Education" 

% 3.2. Chapter 2: "Educational Programming for the Individual 
Student (I)" 

% 3.3. Chapter 3: "Educational Programming for the Individual 
Student (II)" 

7. 3.4. Chapter 4: #Curricular Arrangements" 

% 3.5. Chapter 5: "Experiential Learning ^4 Career Education" 

3.6. Chapter 6: "Student Decision Making Arrangements" 

% 3.7. Chapter 7: "Evaluation of Student Learning and Educational 
Programs" 

y. 3.8. Chapter 8: "Administrative Arrangements" 

% 3.9. Chapter 9: "Organization for Instruction and Advising" 
y. 3.10. Chapter 10: "Teacher-Advisor Programs" 
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Check / each chapter of the Educational Improvement Leader Manual that 
you used. 



4.1. Chapter 1: "Introduction to the Wisconsin Program" 

4.2. Chapters 2-3: "Educational Programming for the Individual 
Student" 



4.3. Chapter 4 

4.4. Chapter 5 

4.5. Chapter 6 



4.6. Chapter 7 
Programs" 



"Curricular Arrangements" 

"Experiential Learning and Career Education" 
"student Decision Making Arrangements" 
"Evaluation of Student Learning and Educational 



4.7. Chapter 8: "Administrative Arrangements" 

4.8. Chapter 9: "Organization for Instruction and Advising" 

4.9. Chapter 10: "Teacher-Advisoif Programs" 

Check / each filmstrip that was used and enter the percentage of your total 
school faculty that used it. 

% 5.1. "Introduction to the Wisconsin Program for the Renewal 

and Improvement of Secondary Education" 

5.2. "Educational Programming for the Individual Student in 

Secondar> Schools: Part I" 

5.3. "Educational Programming for the Individual Student in 

Secondary Schools: Part II" 

y. 5.4. "Curricular Patterns in Secondary Schools" 



X 5.5. "Work and Other Career Education Activities in Secondary 
Schools" 

5.6. "Student Decision Making in Secondary Schools" 



% 5.7. "Evaluating Student Leaxming and Educational Programs 
in Secondary Schools" 
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X 5.8. "Administrative Arrangements for Shared Decision Making 

in Secondary Schools" 

% 5.9. "Instruction and Advisory Arrangements in Secondary Schools" 



Ji 5.10. "Teacher-Advisory Programs in Secondary Schools" 



Check / each audiocassette that was used and enter the percentage of your 
total school faculty that used it. 

% 6.1. "Experiences of Two Middle Schools and Two Senior High Schools 

with Educational Programming for the Individual Student: 
Part I" 

% 6.2. "Experiences of Two Middle Schools and Two Senior High Schools 

with Educational Programming for the Individual Student: 
Part II" 

% 6.3. "Experiences of a Middle School, a Junior High School, and 

Two Senior High Schools with Curricular Patterns" 

% 6.4. "Experiences of a Middle School, a Junior High School, and 

Two Senior High Schools with Work and Other Career Education 
Activities" 

X 6.5. "Experiences of a Middle School, a Junior-Senior High School, 

and Two Senior High Schools with Student Decision Making" 

% 6.6. "Experiences of a Middle School and a Senior High School with 

Evaluating Student Learning and Educational Programs" 

7. 6.7. "Experiences of Two Middle Schools and Two Senior High Schools 

with Instruction and Advisory Arrangements" 

% 6.8. "Experiences of a Middle School and Two Senior High Schools 

with Administrative Arrangements for Shared Decision Making" 

2 % 6.9. "Experiences of a Middle School, a Junior High School, and 

Two Senior High Schools with Teacher- Advisor Programs" 



11 • 
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Check / which of the following were used in addition to the WRISE materials 
(do not include materials for students) : 



7.1. Other printed material similar substantively to the WRISE print 
materials. Give the title(s) of the printed materials: 



7.2. Other films trips or films similar substantively to the WRISE 
filmstrips. Give the title(s) of the visuals: 



7.3. Other audiocassettes similar substantively to the WRISE audio- 
cassettes. Give the title (s) of the audiocassettes: 



7.4. Resource persons or consultants. Give the name(s) and the number 
of days served: 



7.5. Visits to schools or other places. Give the number and places: 



7.6. Telephone calls to schools or other places. List the schools or 
other places called: 



7.7. Meetings or workshops attended outside your school and school 
district. Describe briefly. 



7.8. Meetings or workshops in your school or district other than during 
regular school hours; e.g., on Saturday, in evenings, at other 
times when school is not in session. Describe briefly. 
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Description of your administrative, financial, and other arrangements 
8.1 Enter the name(s) and position of the improvement leader(s). 



3.2 Give tlie name of your school's improvement committee or other committee 
or council responsible for planning arid coordinating the improvement 
activities and list the number of persons and categories of positions. 

Name of committee 

i 

Number: 1 Number: 

Administrators Students 

Counselors Parents 



Teachers Other 



Comments: 



8.3 Check / how often the improvement committee meets regularfLy. 

/ 

- ■ / 

Weekly ' 

Bimonthly 

Monthly ^ 

Less than monthly 

Comments: 



8.4 Check / when the participating staff meets for its planning, prepara- 
tion, and evaluation activities. 

only during the regular school day during the school year. 

only outside the regular school day during the school year. 

only duringj the summer or vacation periods when the school is 

not in session. 

some combination of the above. 

Describe the time(s) briefly: 
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8.5 Yes NO 



Check whether any of the participating staff receives additional pay 
for any part of their participation. If yes, describe briefly who 
receives the pay, how much, and the timing; of their activities. 

8.6 Yes NO 

Has planning and starting the improvement activities resulted in 
increased costs to your school? If yes, indicate the amount and 
for what purposes. If no, indicate how it is done i/ithout increasing 
costs. 

3.7 Will the planned improvements when implemented the first year 

increase, decrease, have no effect on per-pupil cost? 

Explain briefly. 



llj 
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Part II 

(Questions in Part II are based on the 
Educational Improvement Leader *s Manual) 



Directions: Enter a / in the appropriate column to indicate your reactions 
from very high to very low. 



Im^^ovtance of the improvement leader having ike 
following knouledge, training, and experience: 



1. The leader has had experience as a middle, junior 
high, or senior high school teacher, counselor, 
or administrator. 

2. The leader has had experience in leading a local 
effort (such as a Title I or Title IVc Project) 
and is strongly committed to leading an improve- 
ment effort. 

3. The leader has participated in a workshop de- 
signed specifically for leaders of this educa- 
tional improvement program. 

4. The leader has studied the textbook, the 10 
filmstrips, and the 9 audiocassettes of the 
Wisconsin Program, and can explain the concepts 
and practices included in them. 

5. The leader has studied the Learning Guide for 
the Wisconsin Program for the Renewal and Im- 
provement of Secondary Education; School Staff 
Members and can use it in leading the school *s 
educational improvement effort. 

6. The leader has determined his or her level of 
expertise related to each objective of the 
Design for the Renewal and Improvement of 
Secondary Education and has identified any 
objectives for which he or she will require 
expert assistance from within or outside the 
school to lead an improvement activity. 
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Comments: 




106 

Directions: Enter a / in the appropriate column to indicate your reactions 
from very high to very low. 



Usability of the following general plan for leading 
uour achool's educxitional improvement aativities in 
terms of the time and effort required for using it. 



7. Establish a need for educational improvement. 

8. Emphasize the importance of continuing educa- 
tional improvement. 

9. Clarify staff roles and responsibilities related 
to the improvement activities. 

10. Arrange incentives to promote the continuing 
involvement of the staff in improvement 
activities. 

11. Provide organizational and administrative 
mechanisms to involve the staff in planning, 
monitoring, and evaluating the improvement 
activities. 

12. Assure that time, space, and other physical 
arrangements are provided for the staff to plan 
and evaluate their improvement activities. 

13. Identify district and state support for the 
improvement activities. 



CO 
> 


High 

1 


U 


o 


Very Low 









































































E ffectiveness of the general plan in terms of aiding 
the staff start an improvement effort. 



14. Establish a need for educational improvement. 

15. Emphasize the importance of continuing educa- 
tional improvement. 

16. Clarify staff roles and responsibilities related 
to the improvement activities. 

17. Arrange incentives to promote the continuing 
involvement of the staff in improvement 
activities. 
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e 


Very High 


High 


Average 


o 


Very Low 






Prov-iHo nyaj^n"! 7flt i onal Atirl administrative 
mechanisms to involve the staff in planning, 
monitoring, and evaluating the improvement 
activities. 














19. 


Assure that time, space, and other physical 
arrangements are provided for the staff to 
plan and evaluate their improvement 
activities. 














20. 


Identify district and state support for 
the improvement activities. 













Uaabilitu of the six-step improvement process in 
terms of the time and effort required for using it. 



21. Assess your school's situation. 

22. Develop your school's improvement plan. 

23. Carry out the staff's information-gaining activities. 

24. Carry out the staff's preparatory activities. 

25. Carry out the implementation activities. 

26. Carry out the evaluation activities. 

27. The preceding 6 steps as a total process. 

E ffectiveness of the six-step improvement process in 
terms of aiding your staff achieve its educational 
improvement goals. 

28. Assess your school's situation. 

29. Develop your school's improvement plan. 

30. Carry out the staff's information-gaining activities. 

31. Carry out the staff's preparatory activities, 

32. Carry out the start-up activities. 

33. Carry out the evaluation activities. 

34. The preceding 6 steps as a total process. 
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Appendix D 
Forms and Instruments Used 
iii University SummatiVe Evaluation 



Professor's Quefitionnaire for Assessing the Desirability and 
Usability of thi WRISE Conceptual Design 

Desirability of the Comprehensive and Enabling Objectives: Wisconsin 
Program for the Renewal and Improvement of Secondary Education 
(This scale is given as Appendix A.) 

Professor's Questionnaire Regarding All WRISE Materials Used 

Second Semester 1980-81 University Professor's Report of Field Test 
of the Wisconsin Program for the Renewal and Improvement of Secondary 
Education (WRISE) 

Component Evali^ation Form (Illtistrative questionnaire included in this 
appendix for only one of the 10 components — Curricular Arrangements.) 

Student Questionnaire: Instructional Materials of the Wisconsin 
Program for the Renewal and Improvement of Secondary Education 

Posttest: Wisconsin Program for the Renewal and Improvement of 
Secondary Education (Illustrative posttest for one conqponent — Curricu- 
lar Arrangements; pretest not included since it is identical to the 
posttest.) 
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.1 

PROFESSOR'S QUESTIONNAIRE FOR ASSESSING THE DESIRABILITY 
AND USABILITY OF THE WRISE CONCEPTUAL DESI(?N 



Your Name: i - — - — s 

. Li^i First Month Day Year 



Course : 



Department Course No. No. of Credits 



uirc-iQtiom: The conceptml design for the renewal and improvement of 
secondary education includes ten comprehensive objectives and enabling 
objeqtiveSj each set of objectives indicating a possible direction for 
starting or extending a systematic educational improvement effort in a 

I* 

middle school, junior high school, or senior high school. This question-^ 
naire assumes that the respondent has a good understanding of the com- 
prehensive objectives and the enabling objectives. Only the 10 compre- 
hensive objectives are given in the items of this questionnaire. 



Questionnaire c^njitructed by Professor Herbert J. Kleusmelcr, Director. Wisconsin Program for the Renewal and 
l.T|>tuvctnt'fit of Secondary Education, with review by John Daresh of the Wisconsin Project and professors participating 
In Che floid t<*st. 

196(K-The Kpftcnts of the University of Wisconsin System for the Wisconsin Research and Development Center for 
^ rntlividuallaed Schooling. 

Copyright <it ,ciaiiied only during the period of developaent. test, and evaluation, unless authorization is received 
rroft the National Institute of Education to claia copyright on the finel materials. For the current copyright status, 
contact cither the copyright proprietor or the National Institute of Education. 

O Center Contract Ko. OB-HIE-C-78-.OU7 If. 

frTc 

■ blJmlti^ i Wittconiin Research and Oevelopnent Center for Individualised Schooling 

iJ .. ^ 
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Reepdnd to the follMing queetiorta to indicate (a) the desirability of 
each objective in tema of its indicating a desirable direction for a 
school's educational improvement effort and (b) the usabilittf of each ob- 
jective by a local school itaff when considering possible directions for 
its educatio7tal improvement activities. Please respond to every question 
by circling the appropriate ^ letter. 



■ 1^3'^: Scale 

A « Very High (Desirability/Usability) 
B - Hlgji (Desirability/Usability) 
C - Average (Desirability /Usability) 
D « Low (Desirability/Usability) 
E « Very Lw (Desirability /Usability) 



COMPREHENSIVE OBJECTIVE 

1. An individual educational program of course 
' ,work and other activities ia arranged for 

each studlint each semester that satisfies 
the student's developiaental needs and 
characteristics and that also meets dis- 
trict and state requirements. 

• * 

2. A comprehensive and fleiclble currictilum 

is developed that meets state and district 
requirements and that facilitates educa- 
tional programming for the individual 
student. 

3. Career education is arranged for all stu- 
dents; experiential learning activities 
and/or work experiences in the community 
are arranged for each student who can 
profit from them. 

4. Students progressively assume more initia-^ 
tive for planning » implementing, and 
evaluating their programs and activities 
with a lesser amount of adult direction 
and control. 

3. The individual student's progress toward 
attaining his/her course objectives, the 
student's instructional program in each 
course, the student's total educational 
program, and the school's total educa- 
tional program are evaluated systematically. 



DESIRABILITY 
A B C D E 



A B C D E 



A B C D E 



A B C D E 



A B C D E 



USABILITY 
A B C D E 



A B C D E 



ABODE 



A B C D E 



A B C D E 



ERLC 
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Scale 

A - Very High (Desirability/Usability) 
B - High (Desirability/Usability) 
C - Avetage (Desirability/Usability) 
D - Low (Desirability/Usability) 
E - Very Lair (Desirability/Usability) 



COMPREHENSIVE OBJECTIVE 

6, The school's administrative arrangements 
provide for cooperative planning and shared 
decision making by the persons responsible 
for implementing the plans and decisions 
that are made, mainly administrators, 
counselors, teachers, and students. 

7« The faculty and students are organized into 
groups so that an effective educational 
program is arranged for the individual stu- 
dent each semester dnd advising is person- 
alized. 

8. Effective communication and cooperative 
educational efforts between the school and 
the community are carried out as part of a 
program of home-school-community relations. 

9. The environment for learning and instruction 
in the school and for work and other educa- 
tional experiences in the community is en- 
riched through the intellectual, technical, 

an d mat erial supportL provided-^y-^schoot-and 

school district groups, and by external 
agencies, such as regional educational lab- 
oratories, the state education agency, 
interoiedldte agencies, teacher education 
institutions, and professional associations. 

10, Student learning and personality development, 
instruction, advising, administrative 
arrangements^ and other educational pro- 
cesses become better understood and are im- 
proved through continuous research and 
development conducted by school personnel 
and cooperating individuals and agencies. 

11, The desirability and usability of 10 sets 
of comprehensive and enabling objectives 
in totality in providing desirable and 
useful directions for starting an educa- 
tional improvement activity. 



er|c 
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DESIRABILITY 



ABODE 



USABILITY 
ABODE 



ABODE 



ABODE 



ABODE 



ABODE 



ABODE 



ABODE 



ABODE 



ABODE 



ABODE 



ABODE 



Professor's Questionnaire regarding all WRISE materials used 
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Diveetions: Enter a J in the appiK^priate column to indicate 
your responses and also respond to the other 
items. 

T Rn^^r• yniir responses reaardinft the FILMSTRIPS that you 
used. 

Fl. Usability in terms of a reasonable amount of prepa- 
ration required of you prior to using them. 


Very High 


High 


Average 1 


1-3 


Very Low 








— - 




F2. Effectiveness for helping you to achieve your course 
objectives. 








\ 


F3. Value or importance of the concepts and practices 
portrayed. 






! 
1 

i 

^ — 


} 

! 


F4. Quality in terms of the visuals, sound, and rate 
Ox presenumg cuiiccpuo cuiu p^civ>uxv<co* 






! 
I 

\ — r-^ 




F5. Quality in terms of gaining and holding attention. 






< 


u 


F6. Appropriateness in terme of length. 






±: 




F7. Your general reaction to the films trips. 






i 





F8. Will you use the films trips the next time that you 
teach this course? 

Yes Undecided No 



F9 . Comments : 



II. Enter your responses regarding the AUDIOCASSETTES 
that you used. 



Al. Usability in terms of a reasonable amount of prepa- 
ration required of you prior to using them. 

A2. Effectiveness for helping you to achieve your course 
objectives. 








i 




A3. Value or importance of the concepts and practices 
presented. 












A4. Quality in terms of its sound and rate of presen- 
tation. 










1 


A5. Quality in terms of gaining and holding attention. 








i 


i 


A6. Appropriateiress in tcnas of length of each segment. 








r 


! 


A7. Your general reaction to the audiocassettes. 






1 


1 



A8. Will you use the audiocassettes the next time that 
you teach this course? 

Yes Undecided No 



A9 . Comments ; , 

ERIC 
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Enter your responses regarding the TEXTBOOK CHAPTERS 
that you used. 


Very High 


High 


[Average 


\ 

i 

\ 


Very Low 


XI. usablXxty m cerms or a reasonaoxe cuauunt ut prepdc^d 
tlon lequtred by you prior to using them. 












t7 Ef fprt'lvpn^Afi for helolncr vou achieve vour course 
objectives. 












\7oi ttA <n f'arrm nf oTfiSPTitino current and iuiDor"* 
tant information. 












T4. Quality in terms of the nuiid>er and kind of concepts 












1^. crtecuxveness or cne questions ar tne ena cdcii 
section in terms of aiding students to analyze and 
evaluate the concepts and practices presented • 












T6. Appropriateness in terms of length. 












T7. Your general reaction to the chapters. 













T8. Will you use the uextbook the next time that you 
teach this course? 

Yes Undecided No 



19 . Comments : 



IV. Enter your responses regarding the LEARNING GUIDE CHAPTERS 
that you assigned to the students. 



The Learminp Guide is intended for use by individuals^ 
pairsy and/or small groups to aid them in increasing 
their understanding of the concepts^ principles ^ and prac- 
tices included in the textbook chapters^ the films trips s 
and the audiocassettes through use and study of the ma-- 
terials outside the regularly ^scheduled class period. 



LI. Usability in terms of a reasonable amount of prepara- 
tion required of you prior to using the chapters. 








i 

» 


L2. Usability in terms of a reasonable amount of time 

required of you to aid your students use the chapters. 








1 




L3. Clarity of the directions and suggestions to the student. 












L4. Usability in terms of the students being able to com- 
plete the assigned or selected questions and activities 
with a minimal amount of assistance and direction from 
you. 












L5. Effectiveness in terms of aiding the students to under- 
stand and to apply the concepts and practices. 










i 


L6. Ready availability of the filastrips, audiocassettes, 
and projection equipment to the students. ^ 












2 L7. Your general reaction to the Guide chapters. 













Professor's Questionnaire regarding WRISE materials used 



L8. For each chapter section, check the percentage of the questions and activities 
that you either assigned or invited your students to complete. 

!l 

(a) Filmstrip. 75% or more, 50%-7A%, 25%-A9%, 

1X-2AX, OZ. 

(b) Audiocassette. 75% or more, 50Z-7AX, 25Z-49Z, 

11-2 AZ, OZ. 

(c) Book Chapter. 75% or more, 50%-7AZ, 25Z-A9;', 

1Z-2A%, OZ. 

(d) Application Activities. 75Z or more, 50%-7AZ, 25%-A9Z, 

1Z-2AZ, OZ. 

L9. Will you use the Guide the next time that you teach this course? 

Yes Undecided No 

LIO. CooBients: 



Enter your responses regarding the COLLEGE INSTRUCTOR'S GUIDE CHAPTERS 



The College InstTuotor^a Guide is intended for 
use by professors who offer a oredit course or a non- 
credit aotivity dealing with some aspect of secondary 
education. Included in the chapter are synopses of 
correlated materials ^ suggestions regarding the use of 
correlated materials^ and objective questions for use 
with the textbook chapter and which may be used in 
preparing pretests or posttests. 

11. Usability in terms of a reasonable amount of prepara* 
tion required of you prior to using the chapters. 


Very High 


High 


Average 


g 

1-3 


Very Low 












12. Effectiveness In terms of providing test items to 

evaluate students' knowledge and understanding of the 
WRISE concepts and practices. 












13. Quality of the test Items to evaluate students' knowl- 
edge and understanding of related concepts and practices. 












14. Quality in terms of the appropriateness of the sug- 
gested activities for use with the correlated materials. 












15. Your general reaction to the Instructor's Guide chapters. 













16. Will you use the Instructor's Guide or the test 
Items the next time you teach this course? 
Yes Undecided No 



17. Comments: 
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VI, Enter your responses regarding the COMPLETE SET of WRISE materials 



\ . 

i 

CI. Usability. 


Very High 


High 


Average 


[ Low 


Very Low 












C2. Effectiveness In aiding students learn WRISE 
concepts and Illustrative practices. 






1 






C3. Quality recognizing It Is the field test edition. 












C4. Value of the WRISE concepts and practices. 












C5. Desirable Interrelation of the content Included 
In the text chapters, fllios trips , and audlo^ 
cassettes* 






j 






C6. Desirable relationship of the Learning Guide 
and the Instructor's Guide with the other 
materials. 













C7. Comments: 
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SECOND SEMESTER 1980-81 UNIVERSITY PROFESSOR'S REPORT OF FIELD TEST 
OF THE WISCONSIN PROGRAM FOR THE RENEWAL AND IMPROVEMENT 
OF SECONDARY EDUCATION (WRISE) 

1. Name University 

2. Briefly describe your university, school or college, and department or area. 
Include number of f.t.e. students in university, school, and department and 
composition of student body in terms of undergraduate and graduate. 



3. Catalog description of the course in which materials were used (include depart 
ment, course No., and No. of credits): 

Check one: Graduate course; Undergraduate course; Combine J 

5. Check one: ^ Course required in a certification program, not re- 

quired but often taken, not reqtdred and not often taken. 

6. Enter the chapter Nos. of the book that were used: 

7. Enter the chapter Nos. of the Learning Guide that were used: 

8. £nter the titles of the filmstrips that were used: 

9. Enter the titles of the school experiences audiocassette that were used: 

10. Check whether thi^ WRISE materials were used as primary, supple- 
mentary, or one of equally important sets of materials in this course. 



l2o 
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Prafe88or*8 Report of Field Test, 2nd Seinester, 1980-81 



11. List the other books which were required of all students in this course: 



12. List other materials used in this course 



13, Check one: I will use the 



same, 



more. 



fewer WRISE textbook 



chapters when I offer the same course the next time. 



Comnents: 



14. Check one: I will use the 



same, 



^ ■ . ^ — — - — — — — — — ^ — — — 7 ^ 

when 1 offer the same course the next time. 

Comments : 



more. 



fewer WRISE films trips 



15. Check one: I will use the 



same. 



more. 



fewer WRISE school 



experiences audiocassettes whenr I of fer the course next time. 



Comments \ 



16. Check oneL. I will use the 



same. 



more. 



Guide chapters when I offer the course the next time. 
Comments : 



fewer WRISE Learning 



17, Enter the number of tests and questionnaires that were administered to 
students: 

pretest, posttest, student questionnaire, sets of com- 



ponent evaluation forms 
Comments 



*Do not include titles of all hand-outs, such as reprints of articles, readings 
on library reserve^ etc. 
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18. Check the conditions under which the tests and questionnaires were adminis- 
tered: individually, small group, total group. 



Comioents: 



19. Check your estimate of the reliability of the results of the administration: 

highly reliable, reliable, uncertain, unreliable, 

highly unreliable. 



Comments : 



20. Check how well you think you were able to use the WRISE materials in terms 

of how well equipment functioned, available space, etc.: very effectively, 

effectively, not effectively, very ineffectively. 



Comments : 



21, Briefly describe your instructional strategy or method and comment on the 
ease of use and value of the materials in teaching your course. 



er|c 
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COMPONENT EVALUATION FORM: CURRICULAR ARRANGEMENTS 



Direations to Student: Complete hhe Identifying Information 

I 

Your Name; 



Date: 



First Monttj Day Year 

Class Standing (check one) : \_ Undergraduate Graduate 



Course: 



Department 
Course Title: 1 



Course No. No. of Credits 



I am working with the Wisconsinl Project on the Renewal and Improvement of Secondary 
Education in a national field tkst of the Project's instructional materials. This 
questioymaire secures your opinions about the Project's printed and audiovisual 
materials dealing with curx*icuiar arrangements. Your responses are very important. 
They will not^ be used in grading and will be treated confidentially . Completing 
this questionnaire is not a course requirement; if you object to completing it, 

vlease return it to me now \.Your responses will help me in planning my future 

courses and will also help thq Wisconsin Project complete their national field test. 



Qoisttonnalr^ constructed by Profe^ssor Herbert J. Kliusneler, Director, Wisconsin Program for the, Renewal and 
IrproveTTKnt of Secondary Education* with review by John Daresh of the Wisconsin Project and professors participating 
In the field test. 

(c^« 195U--Th*' Regents of the University of Wisconsin System for the Wisconsin Research and Development Center for 
InUivi dualized Schooling. " ^ 

Copyright Is claimed only during the ptfrlod of development, test, and evaluation, unless authorisation is received 
from thp National Ins^tute of Education to claim copyright on the final materials. For the current copyright status, 
contact either the copyright proprietor or the National Institute of Education. 

I^Q Center Contract No. OB-NlE-G- 78-011 7 

h i^ ii miBifffHTii i in Wisconsin Rcsearch and Oevtlopmant Center for Individualized Schooling X^O 
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COMPONENT EVALUATION FORM: Textbook Chapter AT "Curricular Arrangements " 



Dti'e^tirm : Entei' a ^ in the appropriate coliam to indiaatK your responses . 





Excellent 


Good 


Average 


Fair 


Poor 


General reaction to the chapter. 












.2, Readability of the chapter. 












3. Comprehensibility of the chapter content. 












4. Coaprehensiveness of the chapter content. 












5. Adequacy of illustrations and examples used 
in the chapter. 












6, Value of questions included in the chapter. 












7, Relationship to other correlated materials, 
e.g., the filmstrip. 













COMMENTS : 
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COMPONENT EVALUATION FORM: Filmstrip; "Curricular Pa tterns in 

Secondary Schools" 





Excellent 


Good 


Average 


Fair 


Poor 


1, General reaction to the filmstrip. 












2, Clearness of audio presentation. 












3. clearness of visual presentation. 












4, The filmstrip proceeded at a rate 
that encouraged learning. 












5. The filmstrip portrayed realistic 
situations and scenes. 












6. The filmstrip captured and held 
my attention. 












7. The filmstrip presented instructive 

examples, explanations, contrasts, etc. 












8. The filmstrip treated the subject 
matter in an interesting manner* 


'* 











comments: 



13'J 
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COMPONENT EVALUATION FORM 



Audiocassette: "Experiences of a Middle 
School, a Junior High School, and Two 
Senior High Schools with Curricular 
Patterns" — r~ 







Excellent 


Good 


Average 


Fair 


Poor 


1. General v 


eaction to the audiocassette. 












2. Clearness 


of the audio presentation. 












3. The audiocassette proceeded at a rate 
that encouraged learning. 










I 


A. The audiocassette captured and held 
my attention. 












3. The audiocassette presented instructive 
examples, explanations* etc. 










^ — i — 


6. The audiocassette trated the subject 
matter in an interesting manner. 













COMMENTS : 



COMPONENT EVALUATION FORM: Chapter 4 of the Student Learning 

Guide ; "Curricular^&atterns in 
Secondary Schools" 



tn^^^r *v / J/ the ar^ppopriau '^^^lumn to indicate 



• 


Excellent 


Good 


Average 


Fair 


Poor 


1. General reaction to the chaptet". 












2. Usefulness of the synopsis and questions 
and activities in helping you use and un- 
derstand the content of the filmstrip.^ 












3. Usefulness of the synopsis and questions 
and activities in helping you use and un- 
derstand the content of the school-ex- 
periences audiocassette. 












A TT^AV^«« 1 nAoc* nf rVi^ QvnonQi^ and Questions 
and activities in helping you use and un- 
derstand the content of the textbook 
chapter . 












5. Usefulness of the application activities 
in helping you relate the content to your 
personal or professional experiences. 












6. Adequacy of ihe assistance and guidance 
provided by your instructor. 












7. Availability of the materials for your 
individual use or for your small group 
use. 












8. Availability of projection equipment and 
space needed for the filmstrip and audio-* 
cassette. 













COMMENTS : 
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STUDENT QUESTIONNAIRE: INSTRUCTIONAL MATERIALS OF THE WISCONSIN 
PROGRAM FOR THE RENEWAL AND IMPROVEMENT OF SECONDARY EDUCATION 

Uii'ections to Student: Complete the Identifying Information 

Your Name: Date: 



Last First Month Day Year 

Class Standing (check one) : Undergraduate ^ Graduate 

Course: 

Department Course No. No. of Credits 

Course Title: * 

I an walking with the Wisconsin Project on the Renewal and Improvement of Secondam 
Education in a- national field test of the Project^s instructional materials. This 
questicyiriaive secures your opinions about the Project^ 8 printed and audiovisual 
rrnteriuie that we have used. Your responses are very important. Your responses will 
not be ^Ased in grading and will be treated confidentially . Completing this question- 
naii^e is not a course requirement; if you object to completing it, please return it 

to ne now Your responses will help me in planning my future courses and will also 

help the Wisconsin Project complete their national field test. 

Please respond to every item. Remember, react only to the following material of the 
Wisconsin Program, not to other course material: 




'jL.vst lonn if I- L.«n*«tructed by Professor Herbert J. Klaustneler, Director, Wisconsin Program for the Kenevai nnd 
r.T.prove!T»*>i.t Secondary Education, with review by John Daresh of the Wisconsin Project and professors particlpntlng 

in tht" fioIJ test. 

c l'>8M~-rhf Regents of the University of Wisconsin System for the Wisconsin Research and Development Center for 
{udiviauallzed Schooling. 

Copyright Us claixned only during the period of development, test, and evaluation, unless authorization is received 
from the National Institute of Education to claim copyright on the final materials. -For the current copyright status, 
contact eini^r the copyright proprietor or the National Institute of Education. 

Center Contract No. OB-NIE-G- 78-01 17 
WUcunsin Research ancl Development Center for Individualized Schooling 

"1,33 
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Student Questionnaire regarding WRISE materials.! 



Directions: Enter a / in the appropriate column id^ indicate 
your responses* 



U 

> 



to 



60 

u 



o 



1 



> ! 



I. Enter your responses regarding the Wisconsin Program FILMSTRIPS : 

Fl. Effectiveness for helping you become aware of a variety 
of concepts and practices. 

F2. Value or importance of the concepts and practices 

portrayed. ^ 



F3. Quality in terms of visuals, sound, and rate of pre- 
senting ideas. 



F4. Quality in terms of presenting ideas in an interesting 
manner. 



F5. Appropriateness in terms of length. 

F6» Your general reaction to the f^lfl^tyj^Sj 



ERIC 



II. Enter your responses regarding the SCHOOL EXPERIENCES 

AUDIOCASSETTES: \ 

f 

Al. Effectiveness for helping you understand ideas presented 
in the filmstrip and/or the text. . 

A2. Value or importance of the concepts and practices 

presented. ^ 

A3. Quality in terms of sound and rate of presenting 
Ideas. ^ _ 

A4, Quality in terms of presenting ideas in an interesting 
manner. ^ _ . 

A5. Appropriateness in terms of the length of each segment 
of the audiocassettes* 

A6. Your general reaction to the school experiences audio- 
cassettes. ^ . . , 

III. Enter your responses regarding the TEXTBOOK CHAPTERS : 

Tl. Effectiveness for helping you become aware of a variety 

of conc epts and practices* ^ ^ 

T2. Value in temte of dealing with current and important 
ideas and practiceis. ^ ^ 

T3. Quality In terms of the number and kind of ideas and 
practices presented. ^ , ^ . ^ 

T4. Quality of each chapter , Including the questions at the 
.end of each section of each chapter, in aiding you to 
analyze and evaluate the ideas and practices presented. 



r i 



15. Your general reaction to the textbook chapters, 

184 
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IV, Enter your responses regarding the LEARNING GUIDE CHAPTERS: 



I'h^ It-^^i'^ng Guide chapter is intended for use by individuals^ paire, iriii/oy* 
^fnal I groups to aid you in increasing your understanding of the aonceptny 
ci*in^iples, and practices included in the textbook chapter, the films trip ^ 
r-< i the audioaassette thi*ough use and study of the materials outside the 
regularly -scheduled class period. 

LI. Each Learning Guide chapter has four sections. Check the percentage 
of the questions and activities that you discussed or completed for 
the Chapter sections: 



L2, 



L3. 



L4. 



L5, 



L6, 



L7. 



L8, 



(a) Filmstrips. 

(b) Audlocassettes. 

(c) Textbook Chapters. 



75Z or more, 50%-74%, 

1Z-24Z, OX. 

75% or more, '5oV-74%V 
1Z-24Z, OX. 

' '50J;-74Z7 



(d) Application Activities. 



75% or more, 

1%-24Z, 0%, 

75% or more» 

l%-24%, 0%. 



50%-74%, 



Usefulness of the synopsis and questions and activi- 
ties in helping you use and understand the content 
of the filmstrips. 

Usefulness of the synopsis and questions and activi- 
ties in helping you use and understand the content 
of the school-experiences audlocassettes. 

Usefulness of the synopsis and questions and activi- 
ties in helping you use and understand the content 
of the textbook chapters. 

Usefulness of the application activities in helping 
you relate the content to your personal or pro- 
fessional experiences. 

Adequacy of the assistance and guidance provided by 
your instructor. 

Availability of the materials for your individual 
or small group use. 

Availability of projection equipment and space needed 
for using the filmstrips and audlocassettes. 



25%-49%, 
25%-49%, 
25%-49%, 
25%-49%^ 









CO 






•H 




















00 


er 










3] 


5 



I 



•J 

U • 

> 



L9. General reaction to the Learning Guide chapters. 



Ll.i..iJ 



ERIC 
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Sttidicnt Questionnaire regarding WRISE materials. 
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V. General Reactions to the Wisconsin Program Materials. 

Indicate what you regard as the main merits and possible weaknesses of the 
Wisconsin Program materials. 



ERIC 
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P^STTEST: WISCONSIN PROGRAM FOR THE RENEWAL 
AND IMPROVEMENT OF SECONDARY EDUCATION 

Diis?ationB to St\^nt: Complete the Identifying Information 

Your Name: Date: ' 

Last First No. Day Year • 

Class Standing (check one) : Undergradtiate Graduate 

Course : 

Department Course No. Credits 

Course t ' . ^ _ \ . " . . ■ ■ ^ ^_ 

Directions to Student: I am working with the Wisconsin Project on the Renewal and 
Improvement of Secondary Education in a national field test of the Project's instruct 
tional materials. This test measures what you have learned ci)out the concepts^ 
principles y and practices included in the Wisconsin Program. Your responses to the 
test are very important and your score wilf^ count towavd completing the requirements 
of this course. Answer every item; there is no penalty for guessing incorrectly. 
Every question has one best answer. 



Ho«ttf6t coastructttU by Profc«bor Herbert J. Klausmeier, Che. 1-7, Director of the Wisconsin Program for the 

AidAewel ana laprovewent of Secondary Education, and John C. Uaresh, Cha. S-10, Project Coordinator, with review 

by profeasora participating in the field ieat. Kany itcma ware drawn fro« the College I nstructor's Guide written 
by H. J. Klauaaeler, Csil Thierbach, Julia HcGivcrn. and John C/Oareah. 

I- ^^^^^'JIl^.^J^^J'^J sSoJuS"^'^ Wisconain Syate. for the Wiaconsin Kesearch and Development Center for 

Cupyrlght ts claimed only during the period ot development, teat, and evaluation, unleaa authorisation U received 
from the Nstional Institute of Education to claim copyright on the final materials. For the current copyright status 
contact either the copyright proprietor or the Kational Institute of Education. ^ ^ opyi-ignt status, 

O . Center Contract Hh. OB-HIE-G-78-0117 ^ U / 

• WUcoasin Research and Development Center for Individualised Schooling 
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aiAFTER 4: CUIAICULAR ARRANGEMENTS 



Directions: Enter your answer in the space provided at the left of the 
item number^ There is one best answer for each item. 

■ t 

4 >1 There is most disagreement among educators regarding 

a. the major curricular areas to be included in secondary I 
education. | 

b. the role of the state in curriculum policy-making, j 

c. the use of schools for religious instruction. \ 

I 

the specific content students should learn. J 
A. 2 Curriculum policy-making refers to j 

a. decisions regarding materials to be used by students an4 
teachers. | 

b. decisions regarding materials to be used oy teachers ancl 

administrators. ^ 

,j 

c. the passage of laws regarding the curriculum by the / 
federal government. / 

the establishment of limits, criteria, and guidelines- 

A. '5 Curriculum development should be carried out at the district 
level mainly to 

a. assure that federal legislation is complied with in all 
schools. 

b. guarantee that appropriate learning activities are avail- 
able to all students. 

c. assure continuity in student learning from one school level 
to the next. 

d. determine acceptable levels of student performance. 
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4.4 The main use of a subject -matter taxonomy for a broad field 
such as the natural sciences or social studies is to 

a. eliminate the need for^cburse objectives. 

b. guide local school personnel in preparing course 
objectives. 

c. determine the scope and sequence of instruction in 
various courses* 

d. determine the focus of teaching and learning in various 
courses. 

4.5 The best local school curricular arrangements provide for 

a. formal and informal learning activities within the 
school building. 

b. learning activities and guidance practices within the 
school building. 

c. formal and informal learning activities within the school 
building and in the community. ;^ 

d. formal learning activities in which the^iitudents parti- 
cipate. 

4.6 The for emoat purpose of district curriculum development, suchj. 
~ as that carried out by the Tri-County Goal Development Project, 

is to 

a. develop instructional objectives for use by individual 
teachers* 

b. develop behavioral and performance objectives for use in 
evaluating student achievement. 

VvC. identify instructional objectives and to specify instruc- 
tional methods which facilitate achievement of these 
objectives* 

d. develop program and course objectives which facilitate 
educational planning in local schools* 
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Curriculum policies and curricula are developed at four levels. Match the 
activities given in iteros 4.7-4.10 with the level^indicated in a-^i. 



a. federal 

b. state 

c. school district 

d. local school 

4.7 Development or identification of unit objectives. 

4.8 Development or identification of objectives for a biology course 



4.9 Development or identification of mathematics objectives. Kinder- 
garten through Grade 12. 

' - ■ 1 - 

JL4*10 V6to of a school district's practice of not recording student 

absenteeism. 



4.11 In the Tri-County Goal Development Project, as in educational 

practice generally, the board of education of a school district 
is responsible for approving the statements of purpose that are 
indicated in the 



a. system goals or objectives. 

b. program goals or objectives. 

c. course objectives. 

d. instructional objectives. 

4,12 "The student knows and is able to apply basic mathematical 
processes** is an example of a(n) 

a. system goal or objective. 

b. course objective. 

c. instructional objective. 

d. unit objective. 
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4.13 A state with a fully decentralized approach to curricular policy 
is one in which 

a. there are statewide textbook adoption policies. 

state officials have authority to veto a course. 

c. there are statewide minimal competency objectives. 

d. state authorities advise and assist local school districts. 
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CHAPTER 4; ANSWER KEY 
4.1 d 



4.2 d 

4.3 c 

4.4 b 

4.5 c 

4.6 d 

4.7 d 

4.8 d 

>■ 4.9 c 

^ 4.10 b 

4.11 a 

4.12 a 

4.13 d 
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S. the extent to which the WRISE comprehensive objectives are 
regarded by university professors as Indicating desirable 
directions for secondary education and as usable by local 
schools In Identifying areas of Improvement. 



Selection of the Universities 

Nine universities partlcl^pated In the summatlve evaluation. They 
were selected on the basis of their expressed Interest In the program, 
their willingness to partlclp>ate In a workshop, and their willingness 
to enter Into an agreement with the Wisconsin Center for Education 
Research to carry out the provisions of the agreement. The main pro- 
visions of the agreement folklaw. 

The WRISE Project will carry out the following activities: 

• Provide to each participant the complete college set of WRISE 
materials at a total cost of $80.00. 

• Authorize the participant to use the materials during the 
field test year with the added provision that the authoriza^ 
tion will be extended after the field test year if the results 
of the field test are fayorable and the participant and the 
Director of WRISE desire^ to extend the authorization. 

• Provide consultative assistance in the use of the materials 
via telephone and/or letter. 

• Sponsor a workshop for participants to plan the field test of 
the WRISE design and materials. 

• Grant permission to each participant to reproduce copies of 
any written materials, including books and data gathering 
instruments, that are used in the field test. 

• Provide at least one copy of e^^ch data gathering Instrument 
and authorize the participant to duplicate it. 

• Score pretests and posttests administered by each participant 
and indicate the technical characteristics of each test in a 
field test report. 

• Summarize the field test results and make them available to 
each participant by mail. 
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Each university field test participant has the following respon- 
sibilities: 

• Participate in planning the field test at the workshop for 
participants. 

• Provide the WRISE Project essential information concerning 
the characteristics of the course (s) in which the WRISE 
materials are used during 1980-81, including a catalog descrip- 
tion of the course, nunber of students enrolled, list of WRISE 
and other materials used, and a brief description of the in- 
structional strategy employed. 

• Prepare and administer one or more pretests and posttests in 
each course, using some or all of the objective questions in 
the chapters of the College Instructor's Guide and other ques- 
tions that the participant will construct. 

• Use the answer sheets provided by the project and transmit 
them to the Center within^24 hours of the day of administration 

• Complete self-report^ inventories designed to measure the 
usability, effectiveness, value, and quality of the WRISE de- 
sign and materials, ank transmit them to the project within 
24 hours of the last class meeting. 

• Provide additional descriptive information which may be needed 
by the project staff in interpreting the results and preparing 
the report of the field test. 



Data Gathering Instruments 

The report forns and data gathering instruments were prepared by 
the author of the present report and are given in Appendix D. The 
titles of the instruments to which the professors responded are as 
follows : 

Professor's Questionnaire for Assessing the Desirability and 
Usability of the WRISE Conceptual Design. This questionnaire was com- 
pleted by each professor except that two who offered short courses in 
the summer of 1981 were not asked to complete it. 

Professor Questionnaire (Separate Components): A total of 10, 
one for each set of correlated material—a chapter of the textbook, 
a filmstrip, an audiocassette (except for Chapter 1), a learning guide 
chapter, and a chapter of the College Instructor's Guide. 
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Professor Questionnaire (Regarding WRISE Materials Used). The 
professor could complete this questionnaire for all sets of materials 
used or a separate questionnaire for each separate component. 

University Professor's Report of Field Test. This form was used 
by the professor to report the materials used, how the course was con- 
ducted, and other Information. 

The Instruments completed by the university students were as 
follows: 

Component Evaluation Form: A total of 10, one for each set of 
correlated material; or 

Student Questionnaire: Instructional Materials of the Wisconsin 
Program for the Renewal and Improvement of Secondary Education. This 
questionnaire was designed to secure the responses of the students to 
all of the materials used In the course rather than to each set of 
materials. The professor who wished to have students use a minimum 
amount of time to respond to questionnaires used this form. 

Pretest and Posttest: Wisconsin Program for the Renewal and Im- 
provement of Secondary Education: A total of 10 tests, one for each 
set of correlated material. The pretest was Identical to the posttest. 
The Items were drawn from the College Instructor's Guide ; however, some 
Items were rewritten to Improve readability and comprehenslblllty. 

The number of Items per chapter and the reliability estimates of 
each test are given In Table 3.1. 



Table 3.1 

Reliability Estimates of Chapter Tests 



Chapters 



12 3456 789 10 



Nundier of 
Items 


10 


lA 


13 


_ 13 


12 


12 


12 


12 


12 


12 


Reliability 
Coefficients 


.85 


.74 


.79 


.61 


.49 


.03 


.76 


.54 


.62 


.69 



ERIC 



1. The University of Toledo is not included in this analysis because the 
test scores of the students were not available at the time the reliability 
coefficients were computed. 
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The reliability coefficients for all chapters except 6 range from 
.49 to .85. The coefficient for Chapter 6 was .03. This was considered 
too low to include the results of this chapter test in this report. 



Descriptive Information Regarding tHe University Courses and 
Procedures 

The name of each university, the time during which the materials 
were used, and information regarding the course are now presented. 

Southwest Texas State University (SO) ^ Second Semester^ 1980-81 

Professor Lowell Bynum used the materials in an education course 
titled "the Secondary Curriculum," a 3-cj:edit graduate course. It, is 
an elective course. He used all chapters of the textbook, the 10 cor- 
related films trips > and the segments of the nine correlated school- 
experiences audiocassettes that dealt with high school practices. 
These WRISE materials were used as the primary materials in the course. 
The students did not use any chapters of the learning guide. 

- , _ '■i 

Generally the filmstrip was viewed and discussed in one class 
meeting. The students were asked to read the text chapter before the 
next class meeting. The next class meeting began with listening to 
the high school segment of the audiocassette . Discussion followed. 

In his final report , Professor Bynuta indicated that the next time 
he offered the course be would use the WRISE materials as part of the 
primary material rather than as the sole primary material. He would 
not use certain chapters that were not closely related to curriculum 
concepts. Moreover, he wotald use the audiocassettes on an elective 
basis rather than requiring all students to listen to them. 

University of Cincinnati (UC)^ Spring Quarter^ 1980-81 

Professor John Daresh used the WRISE materials in a graduate 
course titled "Supervision of Instruction." This course carries three 
quarter-hours of credit and is required in the certification program 
for educational leaders. Textbook Chapters 1, 4, and 8 and the related 
films trips were used; the correlated audiocassettes and the learning 
guide chapters were not used. A required textbook in supervision and 
other materials were used. In his final report, Mr. Daresh indicated 
that he had difficulty in incorporating the materials into this class 
because of offering the class for the first time. Mr. Daresh later used 
the WRISE materials effectively in the same course during a 10-week 
quarter. 
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Univevsity of Toledo (UT), Second Semester^ 1980-81 

The professor used the WRISE materials in a course titled 
'•Secondary Teaching and Learning, II." This course carried 4-12 hours 
credit. It is the second course in a sequence on secondary teaching 
and learning. Students are assigned to a public school classroom as 
part of the course requiretnent . The course is undergraduate and is 
required in the teacher certification program. The professor used 
textbook Chapters 2 and 3 and the related learning guide chapters, 
filmstrips, and audiocassettes . 

The filmstrips and audiocassettes were presented to the class in 
a large group setting. Discussion followed. The students used the 
textbook and learning guide chapters on an individual voluntary basis. 
The professor indicated that the materials were general'/ useful in 
achieving the objectives of the unit. 

**^- 

University of Wisconsin—LaCrosse (La), First Semester, 1980^-81 

Professor Donald Davis used the WRISE materials in a course titled 
"Curriculum of the Secondary School," a 3-credit course. This is a 
graduate course and is not required in a certification program. Chap- 
ters 1, 2, 3, and 4 of the textbook and the correlated filmstrips were 
used. These materials were used to supplement a basic textbook on 
secondary education. The school-experiences audiocassettes and the 
learning guide chapters were not used. 

This class met for 2 1/2 .hours one night per week. The WRISE ma- 
terials were the main materials used in four class meetings. The film- 
strips were viewed and discussed in class and the chapters were assigned 
for outside reading. Professor Davis regarded this supplemental use of 
the WRISE materials as desirable and thought that he might use more of 
the material in this manner the next time he offered the course. 



University of Wisaonsin—Platteville (Pi), First semester, 1980-81 

Professor Ken Kamps used the WRISE materials in a 2-credit course 
titled "Secondary Education." This is an undergraduate course and is 
not required for teacher certification. 

The students were assigned Chapters 1, 2, 3, 4, 8, and 10 of the 
textbook and Chapters 1, 2, and 3 of the learning guide. Four filmstrips 
were used and one school-^experiences audiocassette. These materials 
were used to supplement a basic textbook and other material. 

The course procedure was to show a filmstrip and assign the textbook 
chapter and specific questions in it. At the next class meeting the 
assigned readings were discussed. 
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Professor Kamps indicated that the materials were easy to use but 
that the students had difficulty applying some of the concepts since 
they had not yet ha^ student teaching. He felt that the materials would 
be excellent for graduate students, much better than for undergraduates 
who had not yet had a student teaching experience. 

University of Wisoonsin-Stevens Point (St), First Semester^ 1980^81 

Professor Warren Lensmire used the WRISE material in a 3-credit 
graduate course titled "Instructional Programming." This course is 
not required for certification. The students were expected to master * 
the course objectives and to reflect their mastery in the posttest 
scores . 

Chapters 1, 2, 3, 7, 9, and 10 of the textbook were assigned to 
all students. The correlated filmstrips were used during the class 
period. Some of the school experiences audio cassettes were used during, 
the class period. Some of the students used some chapters of the leani- 
ing guide on an individual basis. Some non-WRISE materials were used 
by the students who were more interested in elementary education than 
in secondary education. 

The class met late in the afternoon, since it enrolled primarily 
practicing teachers. Professor Lensmire closely correlated the film- 
strip with the discussion of the textbook chapter. He regarded this 
use of the materials for his students as excellent. 



University of Wisconsin — Eau Claire (Ea)y First and Second Semester, 
1980-81 

Professor Charles Larson and other professors used the WRISE 
materials during the first and second semester of the 1980-81 school 
year on an individual basis with students enrolled in various courses. 
At some time during the two semesters all the textbook chapters, the 
learning guide chapters, the filmstrips, and the school-experiences 
audiocassettes were used by one or more students. 

The chapters of the textbook and the learning guide were re- 
packaged so that there was a correlated set of materials for each 
chapter rather than a complete textbook and a complete learning guide. 
This enabled individual students to use a set of materials in a variety 
of ways outside of the regular class period. Professor Larson felt 
that this procedure worked particularly well, since the students were 
enrolled in late evening courses for practicing teachers and other 
school personnel. 

The teachers responded to the pretest and posttest as well as to 
the relevant questionnaires on an individual basis and were not moni- 
tored. Accordingly, the results of the tests are not included in this 
report; however, the other information from the students is. 
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University of Wisconsin — Eau Claire (Ea) ^ Swmer^ 1981 

Professor Donald Birr used the WRISE materials in a 3~credit, 
elective, graduate course in the summer of 1981. He used six corre- 
lated sets of textbook chapters, chapters of the learning guide, and 
filmetrips and two school-experiences audiocassettes as the primary 
materials of the course. The graduate students met for two weeks be- 
fore secondary school students of Grades 7-12 came to the university 
for summer school instruction. This comblni|tion of a course and sub- 
sequent teadilDg^was a -clinical experience for the graduate student;6, 
desired to enable them to carry out practices in accordance with the 
recommended procedures of the WRISE uircygram when they returned to 
their schools. ^^^i/^ 

The WRISE materials were used in the two weeks prior to the sec- 
ondary school students. Arriving on canpus. They were also used on an 
individual basis after the students arrived. Time did not permit pre- 
testing or posttesting the graduate students. However, they did re- 
spond to the questionnaire. Professor Birr regarded the WRISE mater*- 
ials as helpful and easy to use. 

University of Wisconsin — Madison (Ma) ^ Sumer^ 1981 " ^ 

The professors used five filmstrips in the summer session of 1981 ' 
in an elective 3-credit graduate course titled "The School Principalship* " 
This course met for four weeks. A basic text and other materials were 
tised in addition to the WRISE filmstrips. 

The instructional procedure began with an introduction to a topic 
and a short lecture. This was followed with an introduction to the 
concepts of the filmstrip and then the filmstrip. He divided his class 
into small groups to discuss and analyze the filmstrip. Each group 
reported back to the total group, and there was further discussion of 
the concepts and practices depicted in the filmstrip. Inasmuch as only 
the filmstrips were used, the pretest^^d posttest were not administered. 
The questionnaire dealing with all the materials was administered after 
the last filmstrip was used. The professor indicated that he was able 
to use the filmstrips very effectively. 

Before proceeding to the results of the pre tests->post tests, we 
should recognize that three universities Initially identified to par- 
f^cipate in the summative evaluation are not included in this report 
for the following reasons. In two tmi varsities the students were told 
that their scores on the posttests would not be used in assigning their 
grades for the course. Some of these students apparently did not make ^ / 
a serious atteiiq>t to learn the material, to do well on th^ posttest^^or-^ 
both. In the third university the enrollment for the course was so low 
that the course was cancelled. 
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Students' Pretest Posttest Results 

A summary is given in Table 3.2 of the pretest-^posttest results 
for each of the six universities in which the tests were administered • 
In three of the nine participating universities the pretests and post- 
tests were not administered. A brief indication is given of the 
course in which the materials were used and also the sets of correlated 
materials that were used. The number of students who took the pretests 
and posttests, the total number of items that the students took, and 
the mean and standard deviation for the pretest and the posttest based 
on the total number of items are given. 

Students macje a statistically significant gain from the pretest 
to the posttest at Southwest Texas State University, University of 
Toledo, University of Wisconsin — LaCrosse, University of Wisconsin — 
Platteville, and University of Wisconsin — ^^Stevens Point. The students 
at the University of Cincinnati did not gain. 

Of the three courses on which the percent correct on the posttest 
were the lowest, two were undergraduate courses, one of which carried 
only two credits. The other was the graduate course at the University 
of Cincinnati, a 10-week course which Professor Daresh was teaching 
for the first time. 

The students achieved considerably higher in the three graduate 
courses where more of the WRISE materials were used and where the 
material was either the primary material or a large part of the supple- 
mentary material. To what extent the students studied the assigned 
textbook chapters was not ascertained; however, the test items were 
based on the textbook content. 



Students' Evaluations of the Quality and Other Properties of the 
WRISE Materials 

Professors were given the option of having their students complete 
one composite evaluation form that dealt with all of the sets of the 
materials they had used, or a sepairate form for each set. Five pro- 
fessors used the composite evaluation form for all materials, three used 
the individual component forms, and another could not work in this stu- 
dent evaluation because of the time constraint in his course. 
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University 



Table 1.2 

Summary of Pretest — Postteat Results 



Descripnlon 



Correlated Materials Used 



Southwest TexAd 
Scute University 



University of 
Cincinnati 



University of* 
Toledo 



Univ. of Wisconsln- 
L^Crosse 



Univ. of Wlscohaln- 
Plattevllle 



Univ. of Wisconsin — 
Stevens Point 



3-crcdlt, Sem. 
ITic Seeondary 
Currieulum, 
Graduate 

3-credtt, Qtr. 
Suju'rvls ion 
of Ia«s true t ion. 
Graduate 



Textbook Chs. 1-10 
Fllnus trips 1-10 
Audiocaiisettes 2-9 
LcaminK Guide chs optional 

Textbook Chs. 1, 4, 8 
Fllmstrlps I, 4, 8 



4-12 credit. Sea.. Textbook Chs. 2, 3 
Seeondary Teach ln|^.JUJ^ trips 2, 3 



& Kearniiig, 
Uudergrad. 

3'credlt, Sem. 
Secondary Seriool 
Curriculum, Cvad. 

2-credlt, Sem. 
Secondary Educa- 
tion, Undergrad. 



3-credlt, Sem. 
Instructional 
Prograianlng, 
Graduate 



No. of Stiidfnts 
WIjo Took 
PretetJlB and 
Postte.stB 



Total No. 
of Items 



PrefeHt 



15 



19 



31 



Audlbcassettcs 2, 3 

Textbook Chs. 1, 2. 3, 4 
Fllmstrlps 1, 2, 3, 4 



Textbook Chs. 1-4, 8, 10 
Fllmstrlps, 1, 2, 3 
Audlocassette 2 
Learning Guide Ch. 2 

Textbook Chs. 1, 2, 3, 7, 9, 10 
Fllmstrlps 1, 2, 3, 7, 9, 10 
Audlocassettes 2, 3, 7, 9, iO 
Learning Guide Chs. 1» 2, 3, 7, 
9, 10 



(2, 3, 4. 10) 



13 



110 



35 



27 



50 



52 



73 



X 56.30 
SD 8.63 



X 18.42 
SD 2.71 



X 14.81 
SD 2.93 



X 27.78 
SD 3.96 



X 29.11 
SD 4.40 



X 42.00 
SD 4.81 



Potit test 



74.00 
14.67 



18.42 
4.30 



16.10* 
3.66 



34.78 
5.24 



32.89 
4.08 



70.08" 
2.63 



X Correct 



76 



53 



60 



70 



63 



96 



* P 1 .05 
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A summary follows of the students* responses to the materials using 
the composite evaluation form (Table 3.3). The items of the question- 
naire to which the students responded are indicated. The five uni- 
versities that used this form are indicated as well as the number of 
students responding and the mean rating assigned to each item. To 
coii?>ute the mean ratings, a 5 was given to a response of very high, 
4 high, 3 average, 2 low, and 1 very low. 

For the textbook the mean ratings generally fell between average 
and high. The graduate students at LaCrosse and the undergraduates 
at Platteville rated the textbook somewhat higher than did the gradu- 
ate students at the other two universities. Students rated the text- 
book chapters relatively high on effectiveness in helping them become 
aware of a variety of concepts and practices, value in terms of deal- 
ing with current and important ideas and practices, and quality in 
terms of the number and kind of ideas and practices presented. Only 
the students at Eau Claire rated the last item relatively lower. 

The filmstrips were rated somewhat higher than the textbook chap- 
ters. The three items rated higher than the others were effectiveness 
for helping the student become aware of a variety of concepts and 
practices; value or importance of the concepts and practices portrayed; 
and quality in terms of the visuals, sound, and rate of presenting ideas. 
The graduate students in administration at the University of Wisconsin — 
Madison rated the filmstrips particularly high, except for length. 

The school-experiences audiocassettes were rated somewhat lower 
than the filmstrips. They were also used less often. The mean ratings 
assigned by the students at Eau Claire to the audiocassettes was con- 
sistently higher than the mean ratings by the Southwest Texas students. 
It will be recalled that the students at the University of Wisconsin — 
Eau Claire used the cassettes on an individual basis, while the students 
at Southwest Texas listened to them during class period. Moreover, the 
students at Eau Claire were involved in a clinical experience and had 
the opportunity to apply the information they gained in teaching the 
secondary school students. 

The learning guide chapters were rated only by the students at 
the University of Wisconsin — Eau Claire. The mean rating pertaining 
to the adequacy of the assistance provided by the instructor was 2.60; 
the mean rating pertaining to the availability of projection equipment 
and space was 2.67; and the mean for availability of the needed mater- 
ials wa^ 4.00. Accordingly, we infer that the professor treated the 
learning guide chapters as relatively self-instructional while the stu- 
dents did not. Despite this, the usefulness of the activities included 
in the learning guide chapters were rated relatively high by the stu- 
dents. 

Students* responses to the individual component evaluation forms 
are summarized in Table 3.4. The items on these forms are not the 
same as those Just discussed. Moreover, the number of students indicated 



Tabic 3.3 



SuWMry of Students' ResponBCs to Composite M^iteriala 



Questionnaire Item 




So 




l.a 


University 
PI 


Ea 


(suo) 


Ma 






(All 


10 sets) 


(!• 


2. 3, 4) 


(1. 2, 


3, 4, 10) 


(1. 2, 3 


, A, 9. 1.0) 


(1. 2, 3. 9. 10) 






Student 

N X 


Stud 
N 


cut 

X 


Student 

N X 


Student 

N X 


Student 

N X 


Total 
X 


TEXTBOOK CHAfTh'HS 


















DU 




Effectiveness for helping you becooe aware 
of a variety of concepts and practices. 


15 


3.47 


9 


4.11 


8 


4.00 


*10 


3.90 




3.87 


Value in temiH of dealing with current and 
inportart ideai» and practices. 


15 


3.80 


9 


3.78 


8 


4.00 


10 


3.90 




3.87 


Qu;iUty in terms of the number and kind of 
idt^us and practices presented. 


14 


3.64 


9 


3.67 


8 


4.13 


10 


3.10 




3.64 


Quality of each chapter* Including the 

Qiiei*tfOt<M at tlie t^nd of f^^rh m£»nti /vn rkf 

chapter. In aiding you to analyze and evalir- 
ate the Ideas atid practices presented. 


15 


3.13 


9 


3.67 


8 


3.13 


10 


3.90 




3.46 


Yuur general re,3Ctlon to the textbook 
chaf»terrt. 


15 


3.40 


9 


3.56 


8 


3.25 


10 


3.00 




3.30 
























Ef lect lvene»« for helping you becone aware 
of a variety of concepts and practices. 


15 


3.80 


9 


4.00 


8 


3.88 


11 




15 4.60 


4.13 


Value or iaportance of the concepts and 
practJce-i portrayed. 


15 


3.60 


9 


3.78 


8 


4.25 


11 


3.91 


15 4.20 


3.95 


Quality In terms of vlt;ual8, sound, and rate 

of D r^""*!*!! r f n iv 1 i'l<> "tu 


15 


3.87 


9 


3.67 


8 


4.38 


11 


4.45 


15 4.70 


4.21 


Quillty in terms of preaenting ideas in an 
Interem^ng manner. 


14 


3.57 


9 


3.56 


8 


3.50 


11 


3.91 


15 4.30 


3.77 


ApproprJcsteticss in tenns of length. 


14 


3.36 


9 


3.44 


8 


3.50 


11 


3.36 


15 3.93 


3.52 


Your geintal reaction to the films trips. 


15 


3.33 


9 


3.33 


8 


3.63 


10 


3.40 


15 4.47 


3.63 



(Continued) 
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Table 3. Canthiue^l 



Questionnaire Item 



So 



University ' 
PI 



(All 10 sets) 



(1, 2, 3, A) (1, 2, 3, A, 10) (1, 2, 3, A, 9. 10) (1. 2, 3, 9, 10) 



Ef £uctlvencii8 for helping you understand ideas 
prest'nted in the films trip and/or the text. 

Value or iraportaiice of the concepts ai>d 
practice;; presented. 

Quality In^teros of sound and rate of present- 
liiK ideas. 

Quality In terns uf presenting ideas in an 
Interesting maimer. 

Appruprliiteness in terms of the length of 
each segment of the awdlocasse ttes . 

Your general reaction to the school expor- 
leuceH auJlocassettes, 

Usefulness of the syriopiis and questions and 
activities in helping you use and understand 
the content of the fllnw trips. 

Usefulness of the synopals and questions and 
aottvLtles in helptng yoti use and understand 
th»i^ Content of the school-exporieiicea audio- 

casiic', tes . 

Uuefultiesti of the synopj-iln and queetlous and 
actlvitle.^ in helping y»»u use and understand 
the content of the textI>ook chapters. 

Ust.'futiuiiti of the application activities In 
helplnjj yuu relate the content to your per- 
sonal or professional experiences. 



Student _ 
N X 



15 2.87 

15 3.53 

15 3.A7 

15 2.87 

n 2.93 

15 2.60 
DU 



Student _ 
N X 



Student _ 
N X 



Student _ 
N X 



DU 



DU 



DU 



DU 



3.38 
3.88 
A. 13 
A. 00 
3.63 
3.75 



10 3.30 



9 3.67 



10 3. AO 



10 3.20 



Student _ To^al 
N X X 



DU 



DU 



3.13 
3.71 
3.80 
3.AA 
3.28 
3. IB 

NA 

NA 
NA 
NA 
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Table 3.>-'Contlnu«d 



•"^ Quest lonnai re I tem 



KiWqxijzy of the assistance «nd guidance 
provldid by your Instructor, , 

Av^i liability of th^^ material* for your 
Individual or snull group use. 

Aviti labl II ty of ^jrojectlon equipment and 
i#pji'*.' jifutU-J for using the films trips and 
audiue i«i;ct te« . 

fkjiieral reaction to the Learning Guide 

chiiipttTl* . 



^ NA » not app! tcable* 



- ._. , . K> 

Uii Iverslty 

PI Ea (■utn) Ma 

(1, 2, 3. A, 10) (1. 2. 3, 4, 9, 10) (1, 2, 3, 9, 10) 



Student _ Student _ Student _ Student _ ToJ^nl 

NX NX NX NXX 

5 2.60 NA 
9 4.00 NA 

6 2.67 NA 
10 3.20 NA 



La 

(1, 2~rrri) 



S3 
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Tabic 3.4 

HixzmAry oi Scudc-nrs* kcsporises to Separate Component Evaluation Form 



llnlversl ty 

UT St Ea 



(2 Sets of Material) 
Item (Dis. 2, 3) 


(5 Sets of 
(Chs. 1, 2, 


Material) 
3. 7, 9) 


(8 Sets 
(Sot 


of Material) 
Chs. 1, 7) 






Student 
N 


X 


Student 
N 


X 


Student 

N X 


Total 
X 


■TEXTBOOK 
















G€0«ral reaction to the textbook chapter. 


59 


3.63 


57 


3.74 


39 


3.54 


3.64 


Readability of the chapter. 


59 


3.66 


57 


3.72 


39 


4.41 


3.93 


CoQprehensibili ty of the chapter content. 


59 


3.61 


57 


3.70 


39 


3.92 


3.74 


Cosprehenslveness of the chapter content. 


59 


3.53 


57 


3.70 


39 


4.00 


3.74 


Adequacy of Illustrations and examples 
used in the chapter. 


59 


3.49 


57 


3.37 


39 


3.85 


3.57 


Value of questions included in the chapter. 


59 


3.46 


57 


3.44 


38 


3.38 


3.43 


Eelation:»hip to' other correlated materials, 
e.g., the films trip. 


59 


3.56 


57 


3.56 


39 


4.26 


3.79 


FILMSTHJPS 
















Gene rar reaction to the films trip. 


58 


3.33 


56 


3.66 


39 


4.05 


3.68 


Clearness of audio presentation. 


57 


3.67 


55 


4.14 


39 


4.33 


4.05 


Clearness of visual presentation. 


58 


3.81 


56 


4.07 


39 


4.51 


4.13 


The films trip proceeded at a rate that 
encouraged learning. 


" 58 


3.24 


56 


3.48 


39 


4.11 


3.61 


The films trip portrayed realistic situations 
and scenes. 


58 


3.41 


56 


3.36 


39 


4.00 


3.59 


The filmstrip captured and held my attention. 


58 


3.10 


56 


3.30 


39 


4.00 


3.47 


The filsstrip presented instructive 
examples, explanations, contrasts, etc. 


58 


3.43 


56 


3.48 


39 


4.00 


3.64 


The filcistrip treated the subject matter 
in an Interesting rsanner. 


58 


3.29 


56 


3. 33 


39 


3.92 


3.53 




DU 














General reaction to the audiocasse tte. 






39 


3.77 


31 


4.29 


4.03 


r*1*Amc»cc rtf A lie) i 1*1 n l'<»rt**n Til f "1 on 






39 


4. 13 


31 


4.48 


4.31 


The audiocasse tte proceeded at a rate 
that encouraged learning. 






39 


r.67 


33 


4.21 


3.94 


The audlocassette captured and held 
■y attention. 






39 


3.36 


33 


3.76 


3.56 


The audiocassette presented instructive 
examples, explanations, etc. 






39 


4.02 


33 


4.06 


4.04 


The audiocassctte treated the subject 
matter in an interesting manner. 






39 


3.87 


33 


3.78 


3.83 



(Con tinued) 



54 



Table 3.4— 'Continued 




UT 




University 
St 




Ea 




Itett 


(2 Sets of Material) 
(Chs. 2, 3) 


(5 Sets of 
(Chs. 1. 2 


Material) 
• 3. 7, 9) 


(8 Sets of 
Not Chs 


Material) 
1. 7) 




- 


Student 
N 


X 


Student 
N 


X 


Student 
N 


X 


Total 
X 


LEAHSiim GUIDES 


DU 














Cenerel reaction to the Learning Guide 
chapter. 


• 




53 


3.75 


34 


3.92 


3.84 


Usefulness of the synopsis and questions 
and activities in helping you use and 
imderstand the content of the films trip. 






53 


3.62 


32 


3.97 


3.80 


Osefulne»» of the synopsis and questions 
and activities In helping you use and 
isiderstand the content of the school- 
txperlences audlocassette* 






53 


3.47 


33 


4.18 


3.83 


Usefulness of the synopsis and questions 
and activities in helping you use and 
understand the content of the textbook 
chapter. 






53 


3.47 


36 


3.69 


3*58 


Usefulness of the appllcacio.. activities 
In helping you relate the content to 
your personal or professional experiences 






53 


3.15 


37 


3.78 


3.47 


Adequacy of the assistance and guidance 
provided by your instructor. 






53 


3.76 


26 


3.96 


3.86 


Availability of the materials for your 
Individual use or for your small group 
use. 






53 


3.72 


36 


3.81 


77 


Availability of projection equipment and 
space needed for the films trip and 
audiocassette . 






51 


3.94 


36 


3.98 


3.96 



Note. Student N Is the combined nomber of students responding. For example at the University of Toledo, 
31 students responded to Chapter 2 and 28 to Chapter 3 for a total N of 59. 



OU « didn* c use 
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is the total who responded to each item. For example, 31 students at 
the University of Toledo responded to Chapter 2 of the textbook, while 
28 responded to Qiapter 3. The mean ratings take into account the 
total number of students (59) who responded to each individual chapter 
and to other individual kinds of correlated material. 

The ratings that the students checked were Excellent (5), Good (A), 
Average (3), Fair (2), and Poor (1). Most of the mean ratings fell 
between average and good, although some were between good and excellent. 

Overall, the graduate students at Eau Claire rated the textbook 
chapters^ somewhat higher than did the graduate students at Stevens 
Point and the laidergraduate students at the University of Toledo, The 
graduate students at Eau ^lai re also rated the filmstrips higher than 
the students of either o?^--th€- othej: universities, and the graduate stu- 
dents at Stevens Point rated the filmatrips higher than did the under- 
graduate students at Toledo. Th^ graduate -Students at Eau Claire rated 
the learning guide chapters higher than did the graduate students at 
the University of Wisconsin — Stevens Point. 

Two points should be made regarding the higher ratings of the stu- 
dents at Eau Claire in comparison with Stevens Point. First, the stu- 
dents at Eau Claire used all the materials, including the cassettes and 
learning guides, on an individual basis. This resulted in a lower pro-- 
portion of the students using all the materials. Second, a much higher 
proportion of the students at Stevens Point used the learning guide and 
to a lesser extent the audiocassettes. The same chapters and related 
materials were not used by students at the three different universities 
discussed in this section of the chapter. 



Professors' Evaluations of the Usability and Other Properties of the 
WRISE Materials 

The nine professors from the cooperating universities completed 
an evaluation of the usability, effectiveness, aind other properties of 
the sets of WRISE materials that they used. Professors at Southwest 
Texas University, University of Wisconsin — Madison, and University of 
Wisconsin — Eau Claire (summer) used the composite form, while the pro- 
fessors at the other universities used the individual component forms. 
The ratings in Table 3.5 are based on a 5 for very high, 4 high, 3 
average, 2 low, and 1 very low. 

The first four items pertaining to the textbook chapters, film- 
strips, audiocassettes, and the complete set of materials were alike 
in that they dealt with (1) the usability of the material, (2) its 
effectiveness in aiding the professor achieve course objectives, (3) 
the importance of the concept's and ideas presented in the material, and 
(4) the technical quality of the material. The items pertaining to the 
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Table 3.5 

Suuwiary of Proiessom* Evaluation of the U.8»bllity, Ef fectivenesB , and Other Properties of the WRISK 



Materials 



University t>i?.s 1 gnat Ions and Correlated SetH of Materials Used 



Item 



Chs. 
1-10 



ais. 1, 

A, 8 



irr L^i 

Chs. • Chs. 1, 
2. 3- 2, 3, U 



UHablllty In terms* of a reason- 
able amoutn of preparation re- 
quired by you prior to using. - 
them. ' 5.00 

Effectiveness for helping; you 
achieve your coursi; object Ives . 3.00 



Valu*,* In termw of presenting, 
current, and important Infor- 
Muitlon. 



Qual^i4:y' In terms of the number 
aiCd kind of concepts and prac- 
tices presented. 5.00 

Kf tectlv^-nesis of the que^Jtton.s 

at the end of each section In 

terras of aiding .students to 

an>^l y ze and evaluate the con- 

ceptii and practices presented. A. 00 

A.OO 



Appropriateness In terms of 
lenj^th . 



Your general reaction to the 
chapters. 5.00 

U^;ablllty In terms of a reason- 
able amount of preparation re- 
quired of you prior to using 
them. 5.00 

Ef recti veness for helping you to 
achlevt* your course objectives. A. 00 

Value or Importance of ,the con- 
cepti; and i>ract Ices portrayed. 5.00 



^.67 
3.67 



5.00 A. 00 



5.00 

A. 00 
A. 67 
^•67 



5.00 



3. 33 



5.00 



A.OO 



:.50 



A. 50 



A. 50 



5.00 



4.50 



4.00 



3.50 



4. SO 



3.00 



3.67 



4. 75 



4.00 



3.00 



3.75 



3.. 75 



4.00 3. 75 



4.00 



4.00 



IM 

Clis. 1, 2, 
3, ^, 10 



4.40 



4.40 



5.00 



4.80 



4.60 



4.40 



4.40 



* 4.80 
4.30 
M.80 



Si ivi Ea (sum)'' 

Chs. 1,2, - Ch. l'' Chs. I, : , 3, 
3, 7, 9, 10 ' A. 6, 9, 10 



chs. 1, 2, 
3, 9, 10 



Avora^'.e^ 



4.83 
5.00 

5.00 

4.8j 

4.67 
4.50 
4.83 



4.50 



4.50 



4.67 



4.00 
4.00 

5.00 

5.00 

3.00 
3.00 
4.00 



3.00 



3.00 



5.00 



4.00 



5.00 



5.00 



>.00 



3.00 



3.00 



3.00 



4.00 



4.00 



5.00 



DU 



5.00 



5.00 



NK 



4.24 



4.2:\ 



4.78 



4.77 



3.91 



3.98 



4.21 



4.34 



4.01 ' 
" 4. HI 
(Con^ilnuiMi) 



Item 



Quality In terms of the visu- 
als, «ound, and rate of pKfi" 
aentlng concepts and practices. 5.00 

Quality In teriw of gaining 

asid holding attention. 4.0O 

Appropriateness in ternu; of 

length. 4,00 

Your general reaction to the 
filMtripa. 5,00 

Utt£»l>tlity in terfwi of a rca- 
aonable amount of preparation 
required of you prior to using 
them. 5,00 

Effectiveness for helping you 
to achieve your course objec- 
tives. 3,00 

Value or importance of the con- 
cepts and practices presented. 4.00 

Quality in terras of its sound 

and rate of presentation. 5.00 

Quality In terras of gaining 

and holding attention. 2,00 

Appropriateness in terms of 

length of each jiegment. 4,00 

Your general reaction to tiie* 
audlacasijfet tes. 3.00 



UnivJ^raity Dfeaignatlona and Correlated Seta of Materials Used 



,n."^ , I^^ Ka , Ka (sum)« Ma-'' 

^"^'c^' ^^^^ ^' 2. /Ch. 1»^ Ch«. 1, 2, 3, Che. 1, 2. 

' ^' ^ ^' ^' ^' ^' / ^' 3- ^'10 



5.00 5.00 



4.67 4.00 



4.33 4.00 



5.00 

ou 



4.00 
DU 



3."iO 

4.00 

4.00 

4.00 
DU 



5,00 
4.80 
4.80 
4.80 



4.25 

4.50 
4.00 
5.00 
4.00 
4.25 
4.00 



4.50 
4.33 
4.33 
4.50 



3.80 

3.80 
4.60 
4.00 
3.40 
3.80 
4.00 



5.00 

3.00 

3.00 

3.00 
NC 



4.00 
4.00 
4.00 
4.00 



00 

3.00 
5.00 
4.00 
3*00 
4.00 
4.00 



5.00 

4.00 

4.00 

5.00 
DU 



Averjge** 



4.67 
4.09 
4.05 
4.37 



4.26 

3.58 
4.40 
4.50 
3.10 
4.01 
3.75 



(Continued) 



ERLC 
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UniverAlty I>eslgndtlon«-«nd Correlated SeU of Materials Uaed 



ItM 



So* UC UT La PI Si Ea Ea (sum) 

Chs. Chs. 1. Cha. Chs. 1, Cha. 1, 2. Chs. 1, 2, Ch. 1^ ChH, 1, 2, 3, Cha. 1, 2, 

1-10 4-8 2, 3 2, 3, 4 3. 4, 10 3, 7, 9, 10 4, 6, 9, 10 3, 9, 10 Average 



LSAnninG guide chaptshs du du du du 

Usability in teraa of a 
reaaonable amount of prepara* 
tioa required of you prior to 
tialng the cha^tera. 

Usability in terma of a 
reasuiiable anount of tine re- 
quired of you to aid your atu- 
dents use the chapters. 

Cl;*rity of the directions and 
auggestlcoiM CO the student. 

UsablUty in terras of the atu* 
dents being able to complete 
the assigned or aelected quea- 
tlons and activities with 3 
minimal amount of assli;tancc 
anti direction from you. 

Effectiveness In tetCRS of aid- 
ing Che atudenta to understand 
and to apply the concepts and 
practices. 

Ready availability of the film- 
atrlpSy audlocassettes, and pro- 
jection eqtripment to the 
students. 

Your general reaction to the 
Guide chaptcra. 

CUU.S'lt: INSTWCT0H*3 GUIDE CHS, W DU DU 

Usability in terms of a reason- 
able amount of preparation re- 
quired of you prior to using 

the chapters. ^. 3.50 



4.00 



3.33 



4.33 



3.33 

3.33 

4.33 
4.00 



4.00 



4.33 



4.33 



4.17 



4.17 



4.33 



4.00 



4.00 



4.00 



4.17 4.00 



4.33 4.00 



4.50 4.00 



4.00 



4.00 



4.00 



4.00 



5.00 



4.00 
5.00 

5.00 

4.00 

DU 



DU 



IHI 



4.08 

4.17 
4.36 



3. 88 



4.17 



4.46 



4. OA 



3.96 



72 



(Continued) 



ERIC 
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University Desig^iationti and Correlated Seta of Materials Used 



I tout 



er|c 



cousjst: iHSTHVcroH'ti Gvm: 

Effectiveness In terats of pro- 
viding test items to evaluate 
students' knowledge and under- 
WRISE concepts 

«n^ practices. 

fjuality of the test items to 
evaluate students' knowledge 
and un de r s t an d ing of related 
coaccf»t9 snd prsctices. 

Quality in terma of the appro- 
ptiatene^s of the suggested 
activities for use with the 
C£>rrclated materials. 

Your general reaction to the 
Instru ctor's Guid e chapters. 

Usability. 

Effectiveness in aiding stu- 
dents learn WRISE concepts snd 
ill*istratlve practices. 

Quality recognizing it is the 
fieie test edition. 

Vsluc of the WRISE concepts 
and practices. 

Dcsiirable interrelation of the 
content included in the text 
chapters, films trips, and 
audiocassettcs. 

Desirable relarionnhip of the 
L^aruln^ p.**^.*^^ ^'d the Instruc- 
tor's Guide with the other 
natorlal i . 

fjote. D« - didn't U8C 
MR " no rcttponse 
NC • no audi ocas sette 



So 

Qis. 

1-10 



UC 
Chs. 1, 
4-8 



5.00 



5.00 



5.00 



5.00 



5.00 



DU 



NR 



NR 



NR 



NR 



NR 



DU 



UT 
Chs. 
2. 3 



3.00 

3.50 

3.50 
3.50 

4.00 

4.00 
4.00 
4.00 

4.00 

3.bO 



Chs. 1, 
2. 3, 4 



V\ 

Chs. 1, 2, 
3, 4 10 



3.75 



3.75 



4.00 



4.75 



4.00 



DU 



4.50 



4.25 



4.00 



4.00 



4.20 



4.00 



4.40 



5.00 



4.40 



4.00 



St 

Chi. 1, 2. 
3» 7, 9, 10 



Ch. l^ 



4.67 

3.83 

4.33 
4.17 

4.75 

4.67 
4.33 
5.00 

4.50 

4.67 



2.00 

2.00 

3.00 
3.00 

4.00 

4.00 
4.00 

5.00 

4.00 
4. 00 



Ea (sum) Ma 
Cha. I, 2, 3, Chs. I, 2, 
4, 6, 9, 10 3, 9, 10 



4.00 

5.00 
5.00 
5.00 

5.00 

5.00 



DU 



Avcr.iKc» 



3.54 

3.40 

3.71 
3.67 

4.24 

4.35 . 

4.39 

4.82 

4.41 

Aa3 



All c*>rrolated sets of materials were responded to on one questionnaire. 
RcHponHeti for Ch. 1 only« not for si I eight sets of materials used. 
Avcr<)ge of rompoaite ratings and mean ratings. 



*1 ■ 
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chapters of the learning guide and instructor's guide were unique to ' 
these loaterials; however; at least one item dealt with usability and 
effectiveness. Our primary concern Is with usability, effectiveness, 
importance, and technical quality of the materials, particularly the 
average ratings by all the professors. 

The mean ratings of the usability of all the separate items — 
textbook chapters, filmstrips, audiocassettes, and learning guide — as 
well as of the complete set ranged between high and very hig^, except 
for the College Instructor's Guide which was 3.96, The effectiveness 
of the separate items and the complete set in aiding the professor 
achieve course objectives was also between hi^ and very high except 
for the College Instructor's Guide and audiocassettes. Both the tech- 
nical quality and the importance or value of the ideas and practices 
presented in the textbook chapters, filmstrips, audiocassettes, and 
the complete set were rated between higji and very high. 

All the items pertaining to the complete set of materials and the 
filmstrips were rated between high and very higji, six of the seven 
items were for the learning guide chapters, five of seven were for the 
textbook, and four of seven were for the audiocassettes. Most of the 
items pertaining to the College Instructor's Guide are related to the 
test items, the main content of the Instructor's Guide. Here the five 
mean ratings were below high but were well above average. Because the 
project supplied the pretest and posttest items to the professors, 
they had little need' for the Instructor^ a Guide . 



Professors' Evaluations oi the Desirability and Implementation of the 
WRISE Comprehensive Objectives 

Professors responded to a questionnaire that included the 10 com- 
prehensive objectives of the WRISE program. They responded to each 
objective in terms of (a) its indicating a desirable direction for a 
local school's educational improvement effort and (b) its usability by 
local school staff when considering possible directions for educational 
tmprowment activities. A rating of 5 indicated very high desirability 
or usability, A high, 3 average, 2 low, and 1 very low. 

Seven professors responded; the two who were involved only in the 
summer session of 1981 were not asked to respond. The university 
designations and the response of each professor to each item are shown 
in Table 3.6. 

With few exceptions the professors rated each comprehensive objec- 
tive very hi^ in terms of its indicating a desirable direction for a 
school's educational improvement effort. The mean ratings of the 
seven professors ranged from 4.57 to 5.00. 



J 



Table 3.6 

Suflury of Professors* Evaluaclons of Che OeslrablliCy and Usability 
of Che UKISE Cosprehensive Objectives 
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Cospreliensive Objective 



Desirability 



Usability 



A B C D E F C Average A B C D E F G Average 



1. An individual educational protran of course 
work and other activities is arranged for 
each student each semester that satisfies 
Che student's developmental needs and 
characteristics and chac also aeecs dis- 
cricc and scace re^ulresencs. 

2. A coaprehensive and flexible curriculum 

le developed chac meecs scace and discricc 
requirements and chac facilicaces educacion- 
al prosramlng for 'the individual scudenc. 

3. Career educacion is arrahg^d for all scu- 
d«acs; experlencial learning accivicles 
and/or vork experiences in the ccomunlty 
are arranged for each student vho can 
profit fron chea. 

4. Students progressively assuae more initia- 
tive for planning, impleoientlng, and eval- 
uating their programs and activities with 
a leaser anount of adult direction and 
control. 

5. The individual student's progress toward 
attaining his/her course objectives, the 
student's instructional prograa in each 
course I the student's total educational 
program, and the school's total education- 
al program are evaluated systematically. 

6. The school's administrative arrangements 
provide for cooperative planning and shared 
decision making by the persons responsible 
for implementing the plans and decisions 
that are made, mainly administrators, 
counselors, teachers, and students. 

7. The faculty and students are organized into 
groups so that an effective educational pro- 
gram is arranged tor the individual student 

' each semester and advising is personalized. 

8. Effective communication and cooperative 
educational efforts between the school and 
Che community are carried out as part of a 
program of hbme-school-community relations. 



9. 



10. 



U. 



ERLC 



5 5 5 5 4 5 5 4.86 4 4 4 4 4 S 5 4.29 



5 5 5 5 5 5-5 5.00 5 5 4 4 4 5 5 4.57 



5 5 4 4 5 4 5 4.57 4 5 3 4 4 4 5 4.14 



4555555 4. 86 



4 5 



The environment for learning and in.<&t ruction 
in the school and for work and other educa- 
tional experiences in Che coomiunity is en- 
riched through the intellectual* technical, 
and material support provided by school and 
school district groups, and by external 
agencies I such as regional educational lab- 
oratories, the state education agency. 
Intermediate agencies, ' teacher education 
institutions, and professional associations. 



Student learning and personality development, 
instruction, advising, administrative 
arrangements, and other educational pro- 
cesses become better understood and are im- 
proved through continuous research and 
development conducted by school personnel 
and cooperating individuals and agencies. 4 

The dc^irai»^lliLy aixd u^abllxty oi' 10 sets of 
comprehensive and enabling objectives in to- 
tality in providing desirable and useful 
directions for starting an educational im- 
provement activity. 
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The usability of each coisprehenslve objective by a local staff 
when considering possible directions for educational Improvement efforts 
was usually rated as high or very high* The mean usability ratings 
ranged from 3.86 to 4.57 and were about a half point below the mean 
desirability ratings. The mean desirability rating for all 10 sets 
as shown In Item 11 was S.OQ^ while the mean usability rating was 4.40. 



Gonclusions and Discussion 

Five specific objectives of the summatlve evaluation of the WRISE 
materials in university settings were indicated at the beginning of 
this chapter. A conclusion regarding each objective and a brief dis- 
cussion follow. 

• The students at five of the six imiversitles made a statistically 
significant g^ln in achievement firom the pretest to the posttest. 
Accordingly , we conclude that Uni-^rslty students learned well from 
their study of the material * / 

• Whether the course is graduate or undergraduate » the amount of 
WRISE material used in the course » the time given to use of the 
WRISE material » and the instructional approach appear to be related 
to the amount of gain made by the students. At the university 
where no gain occurred* the professor Indicated difficulty in find- 
ing time for using the WRISE materials. It is possible that these 
students may not have had time to study the WRISE textbook chap- 
ters. The amount of gain, though statistically significant, was 
quite modest in the two undergraduate courses where not much of 
the material was used. In graduate courses in which a considerable 
amount of the material was used, there were substantial gains. The 
greatest gain occurred in a graduate course where most of the 
materials were used and mastery of the objectives was a course 
goal. 

^ The students at five universities rated all the materials on one 
composite questionnaire, i^t three universities they used a separate 
questionnaire to rate each set of correlated materials. Although 
very inqportant information was gained about the technical quality 
of each kind of material throu^ the separate questionnaires, the 
conclusions that follow are based on the results of the composite 
questionnaire. 

The effectiveness of the textbook and the filmstrips in helping 
the student become aware of a variety of concepts and practices was 
perceived to be high as was also the value or importance of the 
ideas and practices presented in th^e material. The technical qual- 
ity of these materials was also regarded as high. Other proper- 
ties of these materials were rated well above average but not high. 
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The properties of the school-experiences audiocassettes and the 
learning guide chapters were regarded as above average but not as 
high as the textbook and filmstrips. Based on the mean ratings 
we may conclude that university students regard the WRISE mater- 
ials from above average to high. 

There was considerable variation among the mean ratings of the 
students at the different universities who responded to the com- 
posite questionnaire and also among those who responded to the 
separate questionnaires. Apparently how the students respond de- 
pends considerably upon how the students perceive their use of the 
concepts and practices, on whether the material is used in class 
or is available and iiSed outside class, and on the nature of the 
material itself, whether filmstrip, textbook chapter, or audio- 
cassette. The f ilmstrips were used in class without other WRISE 
materials very effectively. On the other hand, the learning guide 
chapter and the correlated audiocassette were used very effectively 
by individual graduate students or by a small group outside the 
regularly scheduled class period when the students selected the 
particular content area to be studied. 

• The professors regard the usability, effectiveness, and technical 
quality of the f Ilmstrips, audiocassettes, learning guide, and com- 
plete set of materials as high to very high. The College Instruc- 
tor*s Guide is regarded above average but lower than the other 
materials. 

" • The professors perceive the WRISE comprehensive objectives as in- 
dicating highly desirable directions for improving secondary edu- 
cation and highly usable by local schools in identifying areas of 
educational improvement. 

A final word is in order regarding the f ilmstrips and audiocassettes. 
The introductory filmstrip, titled "Introduction to the Wisconsin Pro- 
gram for the Renewal and Improvement of Secondary Education," was pro- 
duced to present an overview of WRISE, including the materials, in an 
awareness workshop or conference as well as in a university class or 
local school staff meeting. When using it in a university class or in 
a local school staff meeting, only the early part of the filmstrip that 
presents the overview of the WRISE concepts and practices should be 
used. The later part describing the materials should not be used since 
the description of the materials does not increase understanding of the 
WRISE concepts or practices. 

Another point regarding the f ilmstrips. Our film producer photo- 
graphed individuals and small groups of students and school persons 
rather than classroom groups for three reasons — greater human interest, 
lower cost of lighting and filming, and less interruption of the school's 
schedule of classes and activities. Accordingly, very little whole-class 
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instruction is depicted In the £lliastrlp8. The university students 
* and the local school staff raexiibers should be made aware o£ these £acts 
so that they do not assuiie that teacher-directed groqp instruction has 
no place In Iraplenientlng educational programming £or the Individual 
student. 

The main purpose o£ the school-experiences audlocassettes Is £or 
a teacher or another school person to explain how a school carries out 
a practice, such as teacher advising , and to describe how the school 
started the particular practice. Accordingly, a correlated audlocassette 
should be used a£ter the textbook chapter is studied or a£ter the £ilm- 
strip is viewed and the student already understands the concept or 
practice. The student should select the. segments o£ the audlocassette — 
middle school or high school — :o£ Interest and should probably not 
listen to more than two segments at one sitting. Inservlce teachers, 
graduate students who are teachers, and undergraduate students who are 
student teaching listen to selected segments o£ selected audlocassettes 
wi^ high pro£lt. Very di££erent £rom the £llmstrlps, the audlocas- 
settes cannot be used pro£ltably unless other WRISE material is also 
used. 
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Appendix A 
Comprehensive and Enabling Objectives 
of the Wisconsin Program for the 
Renewal and Improvement 
of Secondary Education 



(The complete set of objectives follows as part of the 
Desirability Scale.) 
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DESIRABILITY OF THE COMPREHENSIVE AND ENABLING OBJECTIVES: 
WISCONSIN PROGRAM FOR THE RENEWAL AND IMPROVEMENT OF SECONDARY EDUCATION 

Complete the identifying infonnat;ion by checking your position: 

Teacher Principal Professor 

Counselor District Official Other 



Direc-tions: Many reaormendations have been made to improve secondary 
education. The recormendaiiom of the Wisconsin Program for the Renewal ^ 
and Improvement of Secondary Education are in the form of ten comprehensvve 
objectives and a related set of enabling objectives for each comprehensvve 
objective. The objectives are not prescriptive. . Bather ^ each set of 
comprehensive and illustrative enabling objectives indicates possible 
directions for a school staff to consider when starting or refining their 
school's educational improvement efforts. Please rate the comprehensvve 
afid enabling objectives in terms of their indicating a desirable directton 
far a school's educational improvement efforts. 

Z Please respond to every question. Use the following descriptive 

- Cnfomation in arriving at your ratings: 

Desirability Scale - Interpretation 

A— Highly Desirable Inq)lementing this objective would result in great 

improvement of secondary education, 

B"Desirable Implementing this objective would result in some 

improvetnent of secondary education, 

C— Somewhat Desirable Implementing this objective would result in improve- 

ment rather than deterioration of secondary education. 

D — Somewhat Undesirable Implementing this would result in deterioration 

of secondary education. 

E Undesirable Irfplementing this would' result in some deterioration 

of secondary education. 

F— "Highly Undesirable Implementing this would result in great deteriora- 

tion of secondary education. 

■\nitiiUnu\.iite cutustractcil by Profussr.r Herbert" J. Klausroeier, Director, Wisconsin Pro);ram for the Renewal ami 
Imjiruvoni-nt ot SoconUary Education, with review by John Dareah of the Wisconsin Project and periMJns partlcl- 
jMtln^ in the Held test. 

(c^ I'ibO— Hiu RcKvitts of thti l.nlven.ity of Wisconsin System for the Wlaronsln ReHeareh and Developnjcnt Center for 

eo,»vTi>:;if clai,iied only duriii>< the period of development, test, mid e valuation , unless authorUation in received 
iroa c».c S*iJ>jn.U fnstltuto of Education to claim copyrlf.ht on the final materials. For the current copyrly;ht atatuti, 
coiU.K't t'lther the copyri^^tit proprietor or the N.ntlonal Institute of Education. 

Center Contract No. OB-N1E-C-76-C117 
Wis^tiusln Rosearcli and Development Center for Individualized School Ing 
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OSSIKABXLITY OF COMPREHENSIVE AND EMABtING OBJECTIVES 
OirecticKs: Entar the Utter A^F in the , ^ 

A. Highly Desirable D. Scmeuhat lMdosirci>le 

B. Desirable E, Undeeirable 

C. SommJhat Desirable P. bifnly Undesirable 



cc^VQHm /: ivucKuomi pi^OG^mviG for the mmvuM sruoEKT 

COtmiHEHSm CSJECTIVE : (PART 1) - * 

^ t.o Alt indi\:Ldnal tduCAtional pfLogfum oi cou/we wctife and othtA activitiiA Ik axtan^e^d iox cad|i Atudtnt each 
AtmisUx tfidt A<itui<€A die Atud^nt'A dtvtltypiffttUal needi and cha^tt^utic6 a^d that aUa mtvU dUtJviU 
end Atatt ^cqtutCK^ntA , 

niiiSTurm fa/asuwg cnjEcrwest 

EacJt itudtiU* s oidiv4,duat edacatccnai p^ogxam ^'jkich hicladtA alt cowuza and otkzi actLvititA'- 

1.1 U planned each semester or year by the student and the student's advisor. 

1.2 Takes into account the student*s aptitudes for learnina different sublect matters, interests, motiva- 
tion, learning styles, career goals, and other personal and social characteristics, 

K3 Pv-ovides for experiential learning, including work experience in the cormunitv. for students who will 
benefit fron itl 

K4 Is tnonitored cooperatively cy the student and the student's advisor throuQhout the semester. 
K5 Is changed as necessary during the semester to assure high quality education for the student 

ccMPgCKg^jyE OBJicrm : (part in 

I.M Ah indtvidu^ <ni tMictio^al ptogiow u a/utangtd ioi Atudtnt in tach couAJAt and othtK acXJiMiJbf (hat Ik 
#Mtt 0i tkt Atadznt'A total tducjxpionaJL pKo^\am that takeM into account 6tt Atudcnt'k optitadtA, iatVUMtA, 
moti\:ati*in^ Ua.ininq Atyl^A^ cateet Qoatk^ end ctiitK ptuonal and aocamI c/uu^cCe^utccA. 

rimsTRATn ^g msirw OBJEcrms:, 

■ — — - . - 

The 4jiAtXacticHat pxcgxam thi: S$!JidtpU: 

1.6 Is planned by the student and the teacher of the cojitrse at the beginning of the course. 

1.7 Includes course and unit objectives that are appropriate for the student in terms of the student's 
aptitude, entering achievement level, and career goals. 

1.8 Provides an appropriate amount of time--in class, durino school hours or outside school hours, as 
necessary--to suit the student*s rate of achieving his/her objectives in the course, 

}.9 Provides for appropriate individual attention by the teacher to take into account the student's 
nwtivation and other personality characteristics. 

1.10 Provides for an aopropriate anount of teacher-direct^G individual, nair, small-group, and large-oroun 
activity to take into account the student's need for structure an<i oreferences for mode of instruction. 

Provides for an appropriate amount of student-initiated indliiOual. pair, small-aroup. and larne-croup 
activity to take inta account the student's need for independence and preferences for mode of 



1.11 

Instruction* 



1.12 Provides for api}ropriate tise of printed materials, audiovisual materials, and direct exneriencing 
to take Into account the student's preferred modes of learning— visual , auditory, tactual, or 
kinesthetic. 



ERIC 
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DESIBABILITY OF COKPREUENSIVC AND ENABLING OBJECTIVES 

Dir^ctiorm: Snter th# letter in the . 

X. Highly De9irable D. Somevhat Undesirable 

p. Deairable £• Undceirable 

C. Sorrm)hat Desirable F. Highly Undesirable 

-V 

aacctc^atei zdacaticmt pxog*iamU*\2 3 01 the ^»uitv<rfua(; Atucfent. 

Ct:*m^nefieiiS<\.'C and ^t^tibin cuwicniat a«d <.jtst^uct*ona/ o/tt^-wg cmentA ^ac-c^^tote indtv^duaJt Zf^ucdtionat 
p*.c9 torn 014 <n f/ie 3f/t!iu»<n9 ateod-' 

2.1 Coinnuni cation skills, including composition, literature, and speech. 



2.2 



flathematical concepts and skills. 



2.3 Scientific and technological concepts and skills, including computer technology. 

2.4 Social science concepts and skiljis. 

2.5 The expressive and performing arts, including aesthetics, art, dance, drama, and music. ^ - 

2.6 Career education, including awareness, exploration, and preparation. 

2.7 Health education, including physical and mental. \ 

2.8 Family and home membership. 

2.9 Leisure education, including crafts, clubs, and extracurricular activities. 

Vox cacii 5efUTa-te cou^6c xzlJ^tzd to tkz pxecedlng atca^, local 6chcc'l cuA*uctilj^ cormLttact , fcamA c< 
teachers, andU't aidividujdl Atal< mcr*bcx6, ni-itk appic/ruafe pattioipcuUcn by school dutt/.ct .octictwc/: 

2.10 Identify or prepare content outlines, organized in the form of ta^tonomies, other hierarchies, 
or topical outlines. 

2.11 Identify or formulate course and unit objectives. 

2.12 Identify or prepare instructional materials, including printed and audiovisual materials, that enable 
individual students to attain their objectives, 

2.13 Formulate Instructional strategies, including the use of time, methods, and materials, that enable 
individual students to attain their objectives. 

2.14 rorm:il.nte procedures for Identifying course and unit objectives chat are appropriate for each 
Individual student. 

2.15 Prepare learning guides that the students and the teacher use at the beginning of each course to plan 
each student's instructional program. 

f 



CaMPt'JVEVT 5: EKPEPAiKTUL LEAmNG A,VP CAZEE^ EVUCKTJO'l 
CC'iP^EHEKSJVE OBJECTIVE : 

.. Caxccr cdaCiXUcn <5 cixxanged ^ct ail 4fudc»iti; cxfycUenJUaZ acti\fit<c6 and/ot too^fc zxpeUzncei <n th^ 
cormLtu^ty ate a^xanged icx zack student tcho can pxofiA,t ixcm tkcm. 

jiiusrnArm evaplt.vg objectives : " 

VtstKct and <\'ca/ ^chuoi pcttc<i^ and pxactice^ iacilctatc e^jccftv-e: 

3.1 Career education, e.g , awareness, exploration, and preparation, including »iork exoerierce. " 

3.2 Student participation fn cultural, recreational, service, or other nonwork, exoeriential-learninq 
actiyittes in the corwiunity. 

3.3 Partlcipjclon of commimlcy personnel In vlchln-school profrai^ and activities and of school 
pcrsonnc*! an'd students In comsmnlty activities. 

. . ' 84 
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DCS INABILITY OF COMPREHENSIVE ^\D ENABUNC OBJECTIVES 

directions: Enter the letter A^P in the . 

4. Highly DeBirable D, Sotreuhat 'Mdesirable 

" B. Oesircble ' E. Undesirable 

C. SofneSnat Desirable P. Eighty Ur.desirabZe 

3.4 Use of mdteridl resources and facilities within the school and within the community. 

3.5 Preparation of comnunity personnel who participate in the educative orocess. 

The ^chccl ttaii, tcith app\cpK<Att pdrticipatLcn btj school dUtxicX p^XAcnncZ and othzx^: 

3.6 Identifies course and unit objectives to guldeMts career education and other experiential learnina 
activities in the community. 

3.7 Uses effective counseling and advising procedures to be used in Dlannlnn each student's individual 
educational program regarding career education and experiential learnina In the community. 

3.3 t*srs InstrujCClonal scracetles, lacludlng aechods, Mterials, and co— unity resources chat faclli« 
tace the Individual student's attalnaent of his/her career and experiential- learning objecclves. 

3.9 Prepares learning guides for use by the students, the teacher, and/or cormmnity persons to plan 
e.ich scuOfoc's Instructional program at the beginning of the course or activity. 

COtif^EHlHSli^E CSJECTJVE : 

^* Students pxcgxtSiLv^tij as^uim mc»^e 4juitL£itivC iox ptanMJig, 4jrtptzm^nting , and zvalu/vUiig tficx.n p*iog%an6 
and a^t<\^ctL$A ikuXIi a iz^6iti amount adixJU dlxzctLOn and contAol,, 

niUStmU'E E.*MSLTVG CS3ECTl\/ES '/ 

Studtnts^ Aji ttl^Vl ctM^e^ and/ox in mc^ting^ icith the^ix adv4^o^ d\z taugkf- 

4.1 Decision-making strategies and skills that help them to make educational decisions as Individuals. 

4 2 Concepts and skills that enable them to participate in shared decision making with other students, 
the scbool staff, and parents. 

Tht indcvlduat student exe*ic-uc6 incxztt^lng itUtiativz io\ making deccA^ond, acczpting thz xclatcd 
conAtquaices ci Cm dec-it <.on6, and zvaluiitA.ng dcci6ion6 Acga.tding: 

4.3 The student's instructional program in each course. 

4.4 The student's indlliidual educational program for the semester. 

4.5 The student's individual educational program for the school year. 

Stutkntt at mcntas gxoup^ take incAtasing initiatisj^ ioA making dedAionA, acczpUng tht KtAponu.^ 
bilittj iox thz dcci^ionA, and ioK tsKUuating thz dzci'^ionA ^tga^xdoig: 

4.6 The objectives and activities In the course In which the group Is enrolled. 

4.7 The extra-curricular activity in which the group participates. 

4.8 The governance of the group. 

Stoiienti aic cnccuxagzd to icive.* ^ 

4.9 As officers and to participate as members of student-governing groups. 

4 10 A,s student representatives on the school's standing and ad hoc coiimittees, councils, and task 
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DESIBABXtlTY OF COMPEEHENSIVE AND EXABLISC OBJECTIVES 

Oiveclions: Enter the letter A-^F in the . 

4. HishVj Deairatle 0, Somewhat VKdesirable 

B, PesirzbLe S* Undesirable 

C. S&'imjhat Desirable Highly Undesirable 

CC^PCHiKT 5: fVALUATIfiG STuVEm LEKPMJt^G A.VP EtHlCATlCMAl FROGZA:^ 
CC^<f^EHgVSH/E OSJECTJVE : 

S ' The o\d<^'idiiat 6tadznt' 6 fV^^*g\i^s taoaid aXtalifiLjn^ \fu^lhz\ cotme ab/ect<v«A, the UaddnV ^ in^t-iacticnaZ 
'pu-^\,\n ui tiac^i coutie, (he student' 6 total educational pxcgxcim, and the school* 6 total edacaXional prog^ojn 

OAZ ZK-alliXttd bUt^Zi^XtiCCllliL 

Apptjptiate fma.^uxemnt and evaluation techniqaz^ oac u^zd- 

5.1 To evaluate each student's progress toward achieving his/her unit and course objectives. 

5.2 To evaluate each student's instructional program in each course. 

5.3 To evaluate each student's educational program each semester in terns of the student's achievement 
of his/her goals, and in terms of how well the program has taken into account the student's 
aptitudes, interests, motivation, learning styles, career goals, and other characteristics. 

5.4 To evaluate each student's total c'lucational program for the school level, i.e., middle school, high school. 

5.5 To evaluate the school's total educational program. 

The xt^uitA oi the zvcUaation oi each AWent'4 zducaUonal p^ogfiam each AeweAteA o/ie oied, p^ijivtiUy 
6v (cache 15 and students ' 

5.6 To set goals for each student to achieve the next semester. 

The re-iatti ci the evacuation t>.e Achoat'A total zducational pficgxasn o^e tticd pximaxity btj teachcu : 

5.7 To set goals annually for composite groups cf students, sue**! as those of a particular grade in school 
or those taught by a teaching team^ to achieve in curricular areas, overt behavioral areas, and 
affective areas. 

5.8 To evaluate each group's achievement of the goals. 

The teitt^ti oi all Z'jaluation actcvit^eA oAe lued by teacher and cthe-t school ^tajj : 

5.9 To evaluate the effectiveness of curricular or other programs in terms of criteria they formulate. 

5.10 To improve the curriculum, instruction, and other elements of the school's total program. 

5.11 To make long-range plans for improving the school's curricular, instructional, advising, organi2ationa1 , 
and administrative arrangements. 

Ci}MPCKE'^r t' APMIWISTRATIUE AmWGEMEVTS 

S,: T.ik! icnecc'i adnoi<-stiatu»e OAtart^ewenti pxovida ^cx C0Qp<iKaXA.\)(i planning and A/iatcd dcaUo^t naizuig by the 
pz'Uon^ tc5?.ViL5<fat'c i*?t wptemenUng the platu and daciMon^ tliaX axe mde, nainly adflUnl^txatoVi, caaniettv'U, 
teachcts, aj\d itude>tts. 

UmSTgATTl^E ES^ASITVG OSJECTIVES : 

The Acheot: 

6.1 Is organized into administrative units, each of which has no more than 500 students. 

Has of>e or more connittees, composed of representatives of the administrative te^^m, counselors, 
teachers, students, and parents that make decisions and formulate plans regarding the school's 
curriculum, instruction, advising, evaluation, organization, and staffing. 
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OeSISAllLITY OF OOMPREBEK$IVE AND ENABLIHG OBJECTIVES 

Directions: Enter the letter A-F in the . 

4. Highly Deeirable D. Someuhat Undesirable 

Desirable ff. ihideeirable 

C, Someuhat Desirable F, Highly Undesirable 

J"^ ^^J^^t^^orAi lmp\c\:iimtfi t QomUtUt . 01 othtx comUttzt ok councU thai fuu ^tpx^6^MaUv(^^ the 
'Xa^n^tfuiUvc team, cavUcaCam ccoxcUnoitoK^ , coun^eZou, and teAc/ieA^: 

6.3 Plans the school's educational improvement activities. 
Stuiejrvts, patents, and cctc2e>u: 

6.4 Participate in meetings of the Educational Improvenient Committee when matters of concern to them 
are on the agenda. 

6.5 Serve regular members of the Educational Improvement Conmittee . 

Onc er mote d<^!^tiiU ccmwu^eei, compa^exf oi tivt dli^tMcX adpiuvuVuUcx, xcpnii^cntcLUve pMncipU!^ 
cuvucuLim cooxd4JUitoru, cauiue^au, teacfie^i, 6ttuicnU, pnxtnt^. and cLUzzrl: px^nc<p*ci, 

6.6 Coordinate the improvement activities of the district, taking into account district policies 
and state requirements. 

^n I^^^r^^!oL^?li°?A'-*'^^'^""**JJ'' coordinators, othe .pecialists. and external consultants 
wnen matters related to their specialty are on the agenda. 

Ed!!^lf^'^^^^^^^ ^>iot;<dfc5 ImdtAMiip and. uuMi appxcpKiatc <nvclvcmznX: oi menibet^ oi thz 

t(Xu£iiCt4?*aU Jmprove/nz^u Caiwucttee, ok othcK gxoup, and thz school Ata^^.- 

6.G Establishes policies and procedures which facilitate the school's educationdl improvement efforts. 

6.9 'Supervises and evaluates members of the school staff on a continual basis. 

6.10 Coordinates the use of facilities, materials, equipment, supplies, and other resources. 

^'^^ I'l^ltt^ time, space, and other physical arrangements that are needed for teaching teams, school 
committees, and o':her groups to meet and conduct their businesr; during the school day. 

6.12 Establishes effective two-way communication among administrators, other staff, teachers, and students; 
and between the school and parents and citizens of the cormunii.y. 

6.13 Participates as a member of district committees. 

6.14 Transm ts Information to ind from district committees. 

6.15 Attempts to have implemented the decisions made by district conmittees. 

comNvn 7: OKGAmzKTiOhi roil lusjRuaiou anv sruom misiNc 

COMPgfHEVSIUE OBJECT m -. 

. : The iacalttj .xnd ituJeatA a^e orgajiiziid into gxoapu 6o that an cHectivt zducaticmZ pxcgiasn <.A a^iiangzd 
ic% tkz indti'idaal studznt each Aeme^teA and advi&<.ng c6 pvuoi'jotizzd. 

Gtc-upA 0^ AfarfenCa and ttant oi acAdcnic Uachtu OKt oKganlztd Into acadcMc Jn^txacZion and Adv<60Mi 
tH4.Uj OK <nto aonc^ai UKfuuigentnts , that stKvt to cooKdinatt inAtAuctijon and adsuMing. Kttatzd to thz 
ttam a AMtKucX^onal iuncUon^ and taiUnQ into account school ^nd dUVUct jpoUcitk tach team cooptHjaCixftt^s 

7.1 Plans the procedures that team members use in developing, monitoring, and evaluating each individual 
student's educational program. 

7.2 Identifies the kind of information about each student that the team members use in developing and 
evaluating each individual stucent's instructional program in each course. 

7.3 Evaluates the instructional strategies for which the team is responsible. 

^7' 
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DESIRABILITY OF COMFREHENSIVE AND ENABLING OBJECTIVES 

Directi^^nB : Ent^r the letter 4-? in the . 

4. Highly DesirabU D. Soneuhat U^idesirable 

B, Desircbte E. Undesii*a'.dc 

C. Scmeuhat DeMvrabla F. Highly VKdesirablc 

UttUtd tc tki^ t^^*^ uiAtxuctKcnAl ^unctionA, and taiun^ into account d<^tXAxX, 6chcul, and ttam 

7.4 Outlines the curriculum for the courses taught. 

7.5 Develops the outline for preparing the student learning guides that will be used in each course taught. 

7.6 Plans the instructional strategies that are employed in each course taught, including time allocations, 
modes of instruction, and use of materials. 

7.7 Participates in all aspects of the team's cooperative planning and evaluation activities. 

7.8 Carries out his or her instructional activities in accordance with the team's plans. 

RtLta^ted to ydJictioK6, zaclfi tzjsjn teachets , tatinq -oitc acccutit 6choctMUjie. pctioit^ and icltk thz 

aA6<^tanc^ v^^' a cc^ueici, panjtf.clpatZA aji planning tm (cam 'a adv<^^tiq activiZizA KtlcUe^d to* 

7.9 Providing educational advisenent. 

7.10 Increasing schoolwide communication. 

7.11 Improving home -school -community relations. 

7.12 Enhancing the personal and social development of students. 
\lttxtzd to advli><.ni^ iunctcoifi^, each Xeow mejwbei : 

7.13 Serves as an advisor to a group of students. 

7.14 Assumes responsibility for planning, monitoring, and evaluating each of his/her advisee's individual 
educational programs. 

A ^epte4.:n(at-cve ci each acade/n^c JnAtiuction and Adv^AO-tt/ Unit, o^i othcx ^>ioap: 

7.15 Chairs the meet ings of the teaching teiim or other group. 

7.16 Serves on the school's Educational Improvement Committee and participates in the committee's 
decision-making process and planning. 

7.17 Transmits information, decisions, and plans from the teaching staff to the Educational Improvement 
Cwrmlttee. 

7.18 Transmits inf orjration, decisions, and plans to the teaching staff. 

cc*JPiH£*^T s: HCK\i'SCtiooi-cmmm delations 

C Eiiictivc cor^'M:<CiS.t<,cn and coot^ziativt ^ucatlonai eiio*U6 betiiVC/i the 6diool and tkz ccrmunlty axe 
ca%x<zd cut paxt 05 a pfic^^xam d honz- school- corfp\unitij x^Zations. 

A compXi.kfMi^z pxoqiam oi harm- school- commnAXtJ \etationSi 

8.1 Is formulated and monitored by a school cotnnittee composed of representative school staff, parents, 
and students. 

8.2 Provides for frequent and effective coomunication between the school and conmunUy. 

8.3 Encourages tne school staff to participate in the analysis of the home and neighborhood conditions 
of thei^ students. 

8.4 Encourages parents and other community persons to participate in in-school educational activities 
and to provide suggestions to aid in decision-naking. 

8.5 Involves parents in planning the individual educational program of their child. 

8.6 Provides for student progress to be reported to parents reguUriy and effectively/' 
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OeSllAfilLITY or 00KPREH£N5IVE EHABLXNG OBJECTIVES 
Dir^etiofiM: Enter the letter A^F in the . 

A. Highly Vesirabte D. Someuhat l/Kdesircble 

B. Desirable B. (Mdesirable 

C. Soncjhat Deeiratte F, Highly Undeeirable 

0 Tiu itA\jiiomiint io-r l^jxnjUng and in&txuctlon in tkz ickool and ioA uwtfe a>icf cthet zduaiticnaJt expeue^tceA 
4ji tk^ ccrmunity Ia enVtcncti tkxougk thz inttUtUual, (tcknlait, and mojtziAjxl ^uj^pcAX pxcvidzd by tchool and 
6Ciwol d^xict :?tt7upA, and by txttxn(U agtncitt," 6uck 06 ^(^giuncil zducjtUcnal iabcxatcile^, tkz Uatz zduat- 
tion a^tncy, uitvun^id^z a^jcncieA, tzachtA zducatu'n InAtiXution^ , and pxoizj^^lonal a&6ccijUionA. 

UlUSTRATIl^E tHKSllMG CBJECTIUES ; 

T/ie Achcot d^txxct-and IczaZ 4ckcot maki p^ovi^lonk ic\: 

9*1 The Educational Improvement Cormittee. or other group, to meet weekly during school hours to plan and 
carry out its activities. 

9.2 Each teaching team, or other group, to have a common time for carrying out their preparation, planning, 
evaluation and other activities. 

9.3 Each advisor to meet regularly with his/her advisee group and/or Individual advisees. 

9.4 Teachers to receive expert assistance in carrying out their educational improvement activities. 
The 6(aX^ education agzncy takt6 initiatJ^Jt (Ucth looat i^ckoot dis^VUcXA ioK acUv/jUe^ 6uck oa: 

9.5 Developing strategies for stimulating the educational improvement activities of local schools. 

9.6 Providing financial and technical support to local schools in carrying out their educational 
Improvement activities. 

9.7 Encouraging job descriptions to be changed, if necessary, to enable teachers to participate in student 
advisement and in educational Improvement activities. 

9.8 Reviewing and changing the licensing re<iuirem^fnts of currently-1 icens<»d educational personnel and 
developing nem licensing programs to meet changing societal conditions and related demands on 
education. 

Thz Azgional zducaCionaZ labo^uUoxy ca/uvitd out actLVAXizA, auc/i 06 : 

9.9 Providing tfchmcal support to state education agencies in formulating and carrying out their educa- 
tional improvement activities. 

9.10 Providing technical support, in cooperation with the state education agency, to schools in formulating 
and carrying out their ecucational improvement activities. 

9.11 Encouraging a climate in state education agencies and local schools conducive to educational improve- 
ment in the local schools. 

TtAchtx tducaX4.cn 4MUttjLUon6, MOiiun^ cooptAotivUy utct/i locAt AchcoU and tht ^Cate zdaca,tLon aozncu 
takt ^oictcotiwc io^ acCcfx^ea, suck (u: ^ 

9.12 Evaluating their programs to prepare administrators, counselors, teachers, and other educational 
personnel, revising existing programs, and developing new programs to meet changing societal conditions 
and related demands on education. 

9.13 Devi-loplii* oi^d offering credit and noncrcdlt couraca dcalgru^d to nc«t Che needa of pro5r>ectlve education 
itl ponimmol and Inwervlca peraonnal to participate effectively In educational li^>rovcKnt actlvltlca. 

9.14 Arranging for cooperative preparation of student teachers and Interns with local schools. 
PKoitAA4,o*\At iU,ijcoi^*t4 at tkz local, 6tatt, and national Itvtl takz itUtiaUvz ^ox acUviXicA 6uck 04: 

9.15 Providing leadership to their members in carrying out educational improvement efforts. 

9.16 Identifying and publicizing local schools that demonstrate continual educational improvement. 

9.17 Influencing local, state, and federal legislation to support, continual educational improvement. 
J8 Encouraging the adoption of contract provisions which facilitate educational improvoient. 
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D£SIRABtLItY OF COMPREHENSIVE ENABLXKC OBJECTIVES 

Directional EnUr the Utter A-F in the . 

^ A. Highly Oe^irable D. So^eufhat UK^esirjble 

3. Deeirable B. Undesirable 

C. Sameuhat Desirable F. Highly Undesirable 

' Studznt Zixxtr^ng and pefUOndLity dzvilcpmcnt, biAtxiictAX^n, adviAing, adrriin^t*uitivc ax'uiAg2m^nt^, and othzi 
edacat-cwMti/ ptjce*55e4 faecume faettet ufXdi*utocd and ate impxovzd t'nx^jugk contumcu6 and dci*c^cpme>it 

conducted bij Ackcci pzx^amiii ojxd ccQptTfLCAJig <Adiv4Maai6 and a^cnc-ce^. 

lUUSrZAJJ^/E EVABtlVG 05JECTTV£$ : 

The sdiOc't ^f4ia<: 

10.1 Develops the capability and climate for carrying out its own systematic evaluative research 

10.2 Participates in cooperative problem-solving research with external agencies that arc interested in 
identifying and refining strategies for educational improvement. 

In cooptiat4.cn <4ct/i local AchoolA- 

10.3 Regional educational laboratories carry out research and development directed toward fornulating, testinq 
demonstrating, and refining education- improvement strategies that local schools In the states of their 
region may employ. 

10.4 R & 0 Centers and other research organizations carry out research designed to extend knowledge concerning 
educational processes and to improve related educational practices. 

10.5 Institutions of higher learning carry out practical, problem-solving research directed towartl extending 
knowledge concerning educational processes and to improve related practices. 
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of Secondary Education 
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ANNOTATED LIST OF MATERIALS OF THE WISCONSIN PROGRAM 
FOR THE RENEWA1|. AND IMPROVEMENT OF SECONDARY EDUCATION 



KtAOSHnfR H J. 3. M. LJPHM. AND 3. C. VAUESH. THE JEMEMl AW IMTOPyEy^ OF SECOmW EWmm - COMCEPTS 

^p pgAcricEs : mison: wiscoNsiw research ant nmomm I'tNitH. }m. 

TKis book which Is intended for use both in local school improvement efforts and also as a text ^5'' ""i,;''^*i'^y 
Iou«« oresints thrconceptual design of the Wisconsin Program for the Renewal and Improvement of Secondary 
Ed^t"ion' E«5«55tons of ea?l element of the design and illustrative practices in middle "hools. junior high 
,chooU. «nd senior high schools are presented. Objectives are indicated at the beginning of "ch chapter, and 
Questions directed toward analysis and evaluation of the concepts and practices are presented at the end of each 
■•in part of each chapter. 

OARESK JO AMP H J. KLAUSMEIER, EPtiCATIOMAl imOmiEKT UAOER'S UMUAU M IPSi-E AW HIGH SCHOOLS. MAPISON: 
U/ISCtWlv' RESEARCH AND VEVELOmVT CEWTER, /9ft). 

Th4. M>n..<i i< intended for use by an administrator, counselor, teacher, or other staff member of a middle. 

?off5rs;ni;:'hiS sSoof ShS'leads the school 's educational ^-^P^o^:™^^ 
from rtoional educational laboratories, state educational agencies, intermediate agencies, school °2 ,1 , 
iTbJIo^^eie insfrSSrs whS either lead improvement activities in local schools or who prepare persons to 
serve as local school educational Improvement leaders. 

Th<. GuiriP is for use by local school staffs working and studying Individually, in pairs, or in small groups. 
Thi oSsSHons and activU es n each chapter are related to the correlated filmstrip, school experiences audio- 
cltsSuTand ^eStSS; cil"er a" are directed toward enabling staff members to increase thoir understanding 
of concepts, principles, and practices, and to plan for local improvement effort;. 

mnomm cewtev. iWo. 

T... r...««. i- ^nr.nd.H for use bv orofessors who offer a credit or non-credit course dealing with some aspect of 
IJiona5?f eiuci? on U U rrg^nizeffn^r?^^^^ corresponding to the textbook chapters. Each Guide chap- 

tnr5ivi2ed 5n?S three sections which include synopses of the "^-•"'I'^'f^ril'^^^rlP^ff 

cassette, and textbook chapter, suggestions regarding the use of the correlated materials, and objective ques 

tlons based on the textbook that may be used in preparing pretests or posttests. 

AWT DlVllOVUeVT CfcNTtK, ifsu. 

Thi". Guide is for use by indiviouals, pairs, and/or small groups of college students to guide ^felr study out- 
Ilde IKrfeqularly "hedu ed class Period. The questions and activities in each chapter are related to the cor- 
rl?StId%i?mstnp! school experiences audiocasse?te, and textbook chapter and are 'll^^t'f/"*'""^*"?^^!"^ 
Sents to increase their understanding of concepts, principles, and practices and to Identify applications to 
their areas of professional preparation. 
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..:iuMT. tmtincf^ ALipiocASSE m s amp AccowAKYmc minwD aupiocassette guides 

tKmu^as CP r^^ miotle schools md tm m:Qii high schools with epucatiomal prograawivg m the ivpii/ipual 

cXburg. Wisconsin on Side B. discuss hqw total educational programs are arranged for their students. 

EXPEKIEXCES Of r^O MIPPIE SCHOOLS AND TOtf SEMIOR HIGH SCHOOLS UUH EWWlOm P ROGRAMMIMG FOR THE IWIUIPUA_L 
STUPE VT: P A«T_n 

tiona! needs each student enrolled in the course. 

g^PEKiCV -^. A ^ilPPlE SCHOOL. A JUMIOR HIGH SCHOOL. AW TicO S EMOR HIGH SCHOOLS WITH CURRICULAg PATTER>iS 
the filJ^striD infoffl^tion. 

. ._^p„T.-vrfS .V- A MIPPLE SCHOOL. A JtiMIQg HIGH SCHOOL. A.W Tt.0 SEMIOR HIGH SCHO OLS WIT H mK AW OTHER CAREER 
EWiCATK^V A:TI<.-!TIfS 

£XPE?:£vaS ..V A M!CPLE SCHOOL. A JU>/IOR-SEMOR HIGH SCHOOL. AW TWO SEMIOR HIGH SCHOOL S WUH STUPm VICISWH 
High School. Cedarburg. Wisconsin on Side B. discuss student decision making in. their schools. 

Ej^I£.vCfS .>r A .rnn.F ,rM00i AW A SE MIJR HIGH SCHOOL imH EVALUATING STUVSMT LEA gA|I MG AW EPUCATIOVAL PROGRAMS 

a.oresertaMv.s from Steuben Middle School. Milwaukee. Wisconsin on Side A and froo, Cedarburg High School. Ce- 
!l?b!rrw'sconsin^n Side 8. discuss their evaluation strategies and practices. 

r ^a 1 •..IPPIE SCHOOLS AW TWO SEMIOR HIGti SCHOOLS WITH IMSTRUCTIOM AW AWISOKV ARRA^/GEME^TS 

. -.-.1 c^h««i <n roHarhura Wisconsin and Steuben Middle School in Milwaukee. 
Representatives from ^'^^^e^^^^rdl^birS liqh SchoS in Cedargurg 5?sconstn and Hood River Valley High School in 

pa remits 

MirPLE <^CHOOL A.VP W SEVIQg HIGH SCHOOLS U^ ITH APMTMISTRATIU5 Am^^£M£^^S FOR SHAREP PECISIOV 



«eoresen.at..es fro.. Steuben ►'^ddle School in Mil w.uk^^^^ 

,nWLt SCHOOL. A JUMIOR HIGH SCHOOL, AW Tfttf SEMIOR HIGH SCHOOLS WITH TEACHER-APt/ISOR PROGRAMS 
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MLMSTRIPS AND ACCOMPANYING PRINTED FILMSTRIP GUIDES 



innom-Th ^ vitscoiisiu program m the nEmiAL mo lumveuEUT Of s econdaw mcATWu 

This fil...strip introduces the conceptual design of the Wisconsin Program for ^»;e Renewal and Impro^^^^ Sec- 
ondary Education and the multiniedia materials that present the concepts and Practices ^he design includes ten 
coSrehensive objectives to guide the educational improvement efforts of local schools. Excerpts from the full- 
length filmstrip that deals with each objective are presented. 



mCATlOHAL PBOGRAMMIMG fOU THE llWinmL SmENT Vt SECONDA RV SCHOOLS: PART I 

This filmstnp presents examples of how the first aspect of educational programming for the individu^ 

namely arranging a total program of courses and other educational experiences that meets each student s needs, 

is carried out in a middle school and two senior high schools. 

EuuCATiovAL nocMmm m the imvimL stuoeut in sEcomnv schools-, part ii 

In this filmstrip. arranging the individual student's instructional program in each course included in the stu- 
dent's educational program is illustrated at one middle school and two senior high schools. 



CClRRICuUR PArrEHHS IM SECOmHV SCHOOLS 

Curncular patterns of two middle schools and two senior high schools are shown and the relationship of 
terns to arranging an individual educational program for each student is indicated. 



STOOEHT OECISWK m.lf^G I»i SECOWAHV SCHOOLS 



This filmstrip portrays students making progressively more important decisions that a^^^fct them as individuals 
and as members of groups in a middle school, a junior high school, and three senior high schools. 

W)WC ANO OTHE^ CARcER EVUCATION ACTTl/ITIES IN SECONDAHV SCHOOLS_ 

Thic filmstriD oresents exoeri'ential learning activities, includii.g work experience, and also other career edu- 
2!!oric"vitir?S a" M^of the individual educational programs of students of a middle school, a junior 
high school, and two senior high schools. 



EVALUAn\0 STmUT LEAR141NG AND EVUCATIOUAL PROGRAMS lU SECONDAHV SCHOOLS 

This filmstrip Shows staff members of a middle school and a senior high school evaluating P;;°f"%°^, 
students in different courses, the individual educational programs of their students, and elements of their 
school's total educational program. 



AVUUtsrH\TlVi ARRAVGeMEHTS FOR SIMREP DEClSm MAKIVG IH SLCOmHV SCHOOLS 

Examples of alternative administrative arrangements which enable shared decision making to take pi 
senior high schools and one middle school are presented. 



ViSTJlUCTWN AliV AOt^ISORV ARRA^VGEMEMTS IH SECONOAKV SCHOOLS 

Alternative arrangements for teaching teams are explained and illustrated in two middle schools and two senior 
high schools. Examples are used to show the functions of organizations for instruction and student advisement. 



rEACH£g-AOt/ISOg PROGRAMS IM SECOmRV SCHOOLS 

The filmstrip show the teacher-advisor prograw of two senior high schools, a middle school, and a junior high 
school. Important functions of teacher-advisor programs are emphasized. 
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Appendix C 
Forms and Instruments Used 
in Local School Summative Evaluation 



Agreement Between the Local School Field-Test Leader and the WRISE 
Project Director 

Local Schodl Component Questionnaire (Illustrative questionnaire in- 
cluded in this appendix for only one of the 10 components — Curricular 
Arrangements.) 

Staff Questionnaire: Instructional Materials of the Wisconsin Program 
for the Renewal and Impravemrnt of Secondary Education 

Desirability of the Comprehensive and Enabling Objectives: Wisconsin 
Program for the Renewal and Improvemant of Secondary Education (This 
scale is given as Appendix A.) 

Second Semester 1980-81 Local School Leader's Report of the Field Test 
of the Wisconsin Program for the Renewal and Improvement of Secondary 
Education * 
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AGREEMENT. BETWEEN THE LOCAL SCHOOL FIELD-TEST LEADER 
AND THE mSE PROJECT DIRECTOR 



I. The objectives of the 1980-81 field test of the WRISE design and materials 
in local schools are: ^ 

1.1 TO ascertain the desirability a.id usability of the comprehensive and 
enabling objectives of WRISE. 

1.2 To evaluate the usability, effectiveness, quality, and value of the 
WRISE materials in information-gaining, planning, or carrying-^out 
an improvement or refinement effort related to one or more WRISE 
components. ; 

II.. The WRISE Project will: 

ft 

2.1 Provide to each school district the complete school set of WRISE 
materials. 

2.2 Authorize the leader to use the WRISE improvement processes and 
materials. 

2.3 Provide consultation in the use of the materials via telephone 
and/or letter. 

* 

2.4 Permit you to Reproduce any book or book chapter or to purchase it 
from us at cost. We can provide a district 2 copies of text and 
leart ing guide at no cost. 

2.5 Summarise the national field test results and make them available to 
each participant by mail. (No school will be identified by name.) 

Ill, Each local school field test leader will: 

3.1 Use the WRISE processes and materials related to one or more WIltSE 
components for the purpose of gaining information, planning, or 
carrying out an Improvement effort related to one or more WRISE 
components. 

3.2 complete the following forms and mail them to the Project not later 
than June 15, 1981: 

a. 1980-81 Local School Leader's Report of the Field Test of the 
Wisconsin Program for the Renewal and Improvonent of Secondary 
Education. 

b. Local School comj^onent Questionnaire (one for each component field 
* tested) . 

c. Desirability of the WRISE Component Objectives (one for each com-' 
ponent field tested). 
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